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CHAPTER ONE
ACCOUNTABILITY
A Need for Community Participation
Accountability of the administrative organization of schools
is an aooepted fact in the 1970's (Johns & Morphet, 1975)*

Account

ability implies that people are responsible for a task being performed,
and that they are held responsible to someone else.

Obviously the

teaohers and administrators in a sohool organization are responsible
to the Board of Education.

The accountability process does not end

with the Board; it, in turn, is responsible to the entire community
that entrusted it with policy making power.

The community elects

a Board of Education that will, hopefully, serve the best interests
of the entire population.
The American people have long regarded themselves as prudent,
at least when engaged in the process of allocating and managing
resources needed to support public services.

During recent decades,

there has been an increasing concern about ways in which these re
sources might be allocated and utilized more wisely, especially
those provided for public services suoh as education.

Citizens,

legislators, governmental leaders, and educators, in increasing num
bers have turned to concepts such as PPBES (planning-programming*budgeting-evaluating systems), in their efforts to meet the general
concern about how, and how effectively, the educational dollar is
spent (Johns & Morphet, 1975)*

1
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This concern is appropriate and understandable.

The changing

society in which the eduoational system exists is confronted with
strong competition among the various agencies involved in public
service for the funds that axe essential if the kinds of services
the society needs are to be provided.

This competition is inten

sified by the tendency of the society to demand more and better
servioes.
Expanded services such as preschool programs, "special” edu
cation programs, adult and community eduoation concepts, and an
extension in the length of the school year obviously have important
implications related to the kinds and amount of finanoial resources
that will be required.

However they are but one dimension of the

need for added revenues resulting from inflation and other factors.
Increased salaries, operating costs, building costs and numbers of
students in some areas must also be considered.

These developments

have stimulated many of those who provide the resources to insist
on an appropriate response to the challenge provided by Engelhardt
(1927) nearly a half century ago, when educators were asked to find
a way of securing a better eduoational return for the money made
available to education.
All involved in education, and especially those who have accept
ed the responsibility for the administration of educational programs,
will need to make every effort not only to insure that concerned
citizens are able to receive satisfactory answers to their questions
pertaining to how effectively educational resouroes are utilized,
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but also to provide information that will help to assure and reassure
the public that the students are afforded the best educational
opportunities that the resources can provide.

Boyer (1965)

pointed outs
School spending patterns are governed largely by the extent
to which the schools performance is endorsed by the com
munity, the extent to which the taxpayers believe in it
enough to back it with money. But to win this endorse
ment, the school should be able to measure its achieve
ment, and this is far more difficult than might be
supposed, (p. 201)
The right of the people or their representatives to determine
the purposes of government, the government services to be provided,
the amounts to be expended for these services, and the taxes to be
levied is closely associated with the development of popular govern
ment.

That right is associated with many other rights, freedoms

and privileges enjoyed by people living in a democratic society.
Therefore, the superintendent of schools, the staff, and the board
of education need to understand the origin and purposes of the
budget and why they should not take the budgetary procedures
lightly.
The budget is not merely a document that lists proposed re
ceipts and expenditures but iB a process by which people in a demo
cracy exercise their constitutional rights to govern themselves.
Burke (1957) states that the most recent purpose of the budgetary
process to evolve, and perhaps the moBt important in terms of the
management of educational resources, is reflected in the view that
the school budget should be a plan for attaining the purposes of the
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institution:

If an institution or service fails to attain the pur

pose for which it was designed, it is ineffective*
An institution must carefully and explicitly define its purposes,
goals, and objectives before an effective resource management plan
can be developed.
Boards of education are the legal entities responsible for the
educational programs provided.

Individual citizens, however, have not

been willing to detach themselves completely from the determination
of educational policy and to leave these matters exclusively to the
boards of education.

The boards of education, it should be remember

ed, should not act for themselves, but for the people.

Parent-teacher

groups, together with other interested citizen organizations, have
much to offer in educational policy making.

Failure to involve such

groups not only deprives the citizens of their time honored heritage:
it also may contribute to what Howsom (1968) has described as some
major pitfalls educators may encounter in planning.
A general distrust or misunderstanding can develop in the com
munity when a chance for participatory decision making is not pre
sent.

Pressure groups can be formed to demand answers and progress.

A feeling of conflict and controversy can be widespread in a commun
ity that is not considered when planning.
The basic issue of the present study is the development of a
model that incliides community and staff participation in the budgetary
process.

The emphasis is placed on the development of goals and ob

jectives for the school and the use of these goals and objectives in
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developing the budget.
It is olear that citizenry input is a required prerequisite to
the development of a budget.

By having the staff and community

develop goals and objectives together, a feeling of interest and
good will is developed in the sohools.

The present study shows how

the goals and objectives can be generated and how they can be used
in a system related to programmed budgeting.
Programmed Budgeting
As mentioned, Burke (1957) stated that the most important pur
pose of the budgetary prooess to evolve in terms of management of
education resources is reflected in the view that the school budget
should be a plan for attaining the purposes of the institution.

If

an institution fails to attain the purposes for which it was designed,
it is ineffective.

An institution must carefully and explicitly

define its purposes, goals, and objectives before an effective
resource management plan can be developed.
This ooncept is the basis for PPBS (plannlng^programmingbudget system), or going one important step further PPBES (planningprogramming'-budgeting-evaluating system).

Immegart (1975) defines

PPBS as rational planning, optimization of scarcity, and syste
matic allocation of limited resouroes.

It involves, simply, long

range projections of goals for organizational units or activities
in terms of objectives with systematic oost-benefit analysis of
alternative strategies and a resulting multi-staged financial plan
in order to ensure maximum organizational goal realization through
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optimum use of resources.
Programmed budgeting is a system of allocating resources to
specific programs based on need and results.

If a program is not

working well (achieving its objectives) the evaluation and cost ben
efit analysis should catch the lack of progress and the program would
be changed or eliminated.

The evaluation of programs is tied to the

specific goals and objectives it has hoped to attain.

Planning is

the most important phase of the PPBS system because it gives direc
tion and priority to all the activities of the system.

Without it,

none of the other phases make sense, nor can they be accomplished
(Johnson, 1973).
PPBS has taken many shapes in educational institutions.

Typi

cally the defined programs that are under consideration consist of
the following structures (Hartley, 1968).
1.

Program Structure - Based upon conventional grade level

2.

Program Structure - Based upon curricular subject-matter

organization.

organization.
3.

Program Structure - Based upon grade level and subjectmatter organization.

Under each program structure goals and objectives are defined
and budget allocations made for each program.

Evaluation of the

objectives is completed at intermittent periods and the results com
pared with funds that are being used.

Changes can be made in the

programs if there is an obvious need.
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The entire system evolves around the development of goals and
objectives.

In all of the available literature on PPBS there is an

alarming lack of direotion into the development of the goals and
objeotives.

Kofel (1975) in his searoh for a way to develop goals

and objeotives has statedj
Although the literature is abundantly generous
with its coverage of articles and books relating to
goals and objeotives, it is woefully lacking in its
volume of materials whioh relate to the prooess for
developing and generating goals and objectives, (p.8)
It was the intent of his study to advance the frontier of knowledge
in the process of goal and objective generation.
Outline of the Study
It is the intent of the present study to advance that frontier
further and to show how the goals and objeotives oan be developed
using a community participation approach.

The goals and objectives

are instilled in a PPBS format to illustrate a use for them.

The

PPBS format used is a goals oriented structure rather than a program
structure.
The study begins with a complete examination of the available
literature on goals and objeotives,

A search of material relating

to general systems theory is reported and a basis for the new goals
oriented structure is made,
A final phase of the review deals with Kofel’s (1975) model
development for generating goals and objeotives.

A critical analy

sis of the Kofel model is made with subsequent changes made based
upon past studies using the Delphi teohnique and findings ooncemed
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with goal and objective composition.
In order to illustrate the models utility, it was field tested
using an elementary sohool staff, oommunity participants, and the
board of education.

The goals and objectives that were developed

will be illustrated in
The last stage of

thegoalsoriented budgetary system.
thestudywas concerned with

a critical analy

sis of the model after

thefieldtesting was completed and the results

were used to determine

thebudget for one school.
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CHAPTER TWO
GOALS AMD OBJECTIVES
Definition of Terms
Goals are statements of direction in general terms (Smith & Chap
man, 1972).

Since goals are described in general terms, further de

finition must occur by describing objectives that relate to the goals.
Therefore, a goal is a statement of priority, policy, and general
direction and objectives are the details in terms of behavior that
comprise a goal (Smith & Chapman, 1972).
Goals are derived from organizational purpose and refleot the
reasons for the organization's existence (Hughes, 1965).

They may

be envisioned as umbrella statements which are supported by organiza
tional and/or unit objectives.

Objeotives are the desired outcomes or

intended outoomes (Mager, 1962),

To be useful, objeotives must measure

performance in terms of the goals (Mager, 1962).
In this chapter there is a disoussion on the structure of goals
and objeotives, their importance to eduoation, and the systems that
are available for generating them.
The Structure of Goals and Objeotives
A goal iB a statement describing a broad or abstract intent, state
or condition (Mager, 1962),

Goals aro general and timeless and are

not ooncemed with a particular achievement within a speoified time
period (Milo, 1975).

Objeotives are intermediate support tasks whioh

must be successfully oompleted in order to accomplish a given goal
(Druoker, 1954).
9
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Goals and objectives differ structurally in the specificity and
information they give.

Because goals are written in general terms,

they usually remain abstract (Sohleh, 196l).

Objectives are quite

specific and to be useful must be measurable (Schleh, 1961).
Objeotives have certain qualities that must be maintained in
order to be meaningful (Mager, 1962),

Basically, a meaningfully

stated objective is one that succeeds in communicating to the reader
the writer's intent (Mager, 1962).

Mager (1962) has indicated that

meaningful objectives must identify what the learner will be doing,
what conditions will be imposed upon the learner, and they must
Identify a way of measuring success.
Comerford & Fleury (1972) have examined the Mager model and sug>gest that some improvements can be made.
observable behavior with students only.
upon this premise.

Mager concentrates on
The disagreement centers

The two authors feel that since both teacher and

pupil influence the learning situation, the most useful model for
instructional objectives would reflect the respective roles of each.
The State of Michigan in a booklet by Smith & Chapman (1972)
has endorsed a model for instructional objectives that includes six
elements.
(l)

The performance must be identified, (2) the behavior

must be stated, (3) the object of the behavior must be
clear, (4) a time for completion must be estimated,
(5)

how the results will be measured must be identified,

and (6) the oriterion for success or how well the per-
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former must behave is to be stated*
Performance objectives are specific and contain much more informa
tion than goals and more than one performance objective may be rele
vant to a broad goal statement (Smith & Chapman, 1972).
The Importance of Goals and Objectives
It is imperative to this dissertation that a foundation be set
to justify the need for and function of clearly stated goals and
objectives.

Goals and objectives are usually related to some type

of an accountability plan whether it be formal or informal.
tion is the crux of accountability.

Evalua

It is through the evaluation

function that effectiveness of the system is determined and account
ability achieved.

This is achieved to the degree that congruence

exists between system goals and system results (Hostrop, 1973)*
Without goals there is no definite basis for evaluating the
effectiveness of a school system (Hostrop, 1973).

An institution

must carefully and explicitly define its purposes, goals, and objec
tives before an effective resource management plan can be developed
(Burke, 1957).

Mager (1962) has stated that:

When clearly defined goals and objectives are
lacking, it is impossible to evaluate a course or
program efficiently, and there is no sound basis
for selecting appropriate materials, content, or
instructional methods, (p. 3)
Davis and Nickerson (1968) submit that there is no such thing
as a good teacher as measured in universal terms.

Teacher effective

ness can be evaluated only in its relationship to the contribution of
the total staff effort in achieving well defined educational objectives;
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the teacher must be afforded the opportunity to work in the context
of specific learning objectives generated from the learning needs of
the pupils.

The competence of a teacher can be evaluated only in

terms of achievement of specific learning goals with particular children
within the framework of the total learning program.
Morphet and Johns (1975) proclaim that there can be no sound basis
for determining what educational services, facilities, and funds should
be provided unless at least substantial agreement has been reached on
the purposes and goals of the educational program.

Implementation

of an objective-based system enhances an administrator’s capability
to make more prudent resource allocation decisions (Morphet & Johns,
1975).

As Miller and Stack (i960) put it, “the reason for making a

decision should be the desire of the decision maker to achieve some
future state of affairs - his objectives”.
Recent literature suggests that the process for developing goals
and objectives is as important as the end result.

Effective leader

ship requires goals and objectives plus visible commitment to them.
The goals axe not selected arbitrarily by either the superintendent
or the board; they ought to represent community consensus (Estes, 1974).
The school superintendent who would have the support of community
leaders must first have his own house in order.
to have an open procedure for setting goals.
cannot do this alone.

One prerequisite is

The school administrator

It requires a school board that is not afraid

of controversy, and the participation of teachers, parents, students,
and the business community (Estes, 1974).
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citizens.

Only when all the citizens, or their representatives, par

ticipate in public education can the issues be appropriately dealt
with.

Only through suoh a process will the public schools meet the

needs and the aspirations of the people who own them (Campbell, 1955)*
Hostrap (1973) feels that the people who are called on to carry
out the objectives must be involved in creating them.

All those who

have ohildren to be educated, who must finance the sohools, and who
genuinely care about the future of the community should have a voice
in determining the direction of the schools.
Goal Developing Systems
There are currently several systems that are available to organi
zations that are designed to assist in developing goals and objectives.
The model that is being developed in this dissertation is being built
upon the criticisms that have been lodged against the available systems.
Kofel (1973) described three popular systems that are currently
in vogue and constructively criticized each of them.

The first model

that Kofel discussed was the development of objeotives through a com
pany that collects objectives from many sources.

An organization needs

only to buy ready-made objectives in a particular interest area.

The

main criticism in this method is that the objeotives are assumed to be
universal.

There is no opportunity for the unique needs of an organi

zation to be considered,
A second system that Kofel discussed is the Institutional Goals
Inventory (iGl).

A more complete description can be found in a book

by Peterson (1971).

The goals inventory is a set of ninety goal
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statements which are rated on a five point soale.

The main objective

of the inventory is to determine a difference between what the insti
tution is currently doing and what it should be doing.

There is no

opportunity for individuals to add additional goal statements that
mi^it be deemed unique to the organization.

There is also no means

of generating objectives for any of the goal statements.
The third procedure that Kofel addresses is the model developed
by Rii Delta Kappa.

The model is entitled "Educational Goals and

Objectives - A Model Program for Community and Professional Involve
ment".

This model includes participation by community members, pro

fessional staff, and students.
All three groups are involved in coming to a consensus regarding
the institution's progress in aohieving eighteen prescribed goal state
ments.

Objectives for the goal statements are developed during the

process also.
There is no provision in this model for the institution to include
goal statements that are unique to the local organization.

A complete

description of the model can be found in Phi Delta Kappa (1972).
The Kofel (1975) model was developed to correct the deficiencies
mentioned about the three systems above.

The model being developed

in this dissertation builds upon the Kofel model.

A complete descrip

tion of the Kofel model can be found in Chapter Pour and Appendix A.
Summary
In this chapter the terms goals and objectives were defined.
Goals are statements of direction in general terms.
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ments of priority, policy, and general direction and objectives are
the details in terms of behavior that comprise a goal statement.
The structure of goals and objectives was described and the
importance of institutions developing them was discussed.

It was

stated that without goals and objectives there is no definite basis
for evaluating the effectiveness of a school system.

An institution

must carefully and explicitly define its purposes, goals, and objec
tives before an effective resource management plan can be developed.
Finally, current systems that are available for institutions to
use in the development of goals and objeotives were discussed.

Cri

ticisms were lodged against the systems as a basis for the develop
ment of the model to be presented in Chapter Four,
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CHAPTER THREE
GENERAL SYSTEMS THEORY AND MODEL BUILDING
Definition of Terms

A system can be defined as the sum total of parts working inde
pendently and working together to achieve required results or out
comes, based on needs (Kaufman, 1972).

A system approach is a

process by which needs are identified, problems selected, require
ments for problem solution are identified, solutions are chosen
from alternatives, methods and means are obtained and implemented,
results are evaluated, and required revisions to all or part of the
system are made so that the needs are eliminated (Kaufman, 1972).
A system approach, as used here, is a type of logical problem
solving process which is applied to identifying and resolving impor
tant educational problems.
planning.

It is central to educational system

The intent of this chapter is to introduce some tools and

ooncepts and an associated way of thinking that are useful in
identifying for resolution high-priority educational needs and
problems in a more orderly, systematic, objective manner than most
people use.
A concept which is basic to the systems approach is that of a
model.

A model is an abstract representation of reality and is used

to describe, predict and control the system which it attempts to
represent (Andrew, 1970)•
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General Systems Theory
Scientists working in different scientific fields have noted
that there is a discemahle linkage among all the sciences.

That

linkage is known as a system and system concepts are known as gen
eral systems theory (Hearn, 1958)*
General systems theory probably began with preliminary work in
physics and biology during the 1920’s, but it was not until the
late 1940’s that a trend began to emerge in many disciplines (Hill,
1972).

Cybernetics - the study of the transmission and the pro

cessing of information and the control devices in automata and
organisms began to appear and developed interest in the concepts
of feedback and information to biological and social systems (Hill,
1972).
Systems theory does not purport to be a discipline per se.
Rather, it is a methodology, an approach, a mode of thought, for
dealing with problems or situations based on the conviction that it
is possible to represent all forms of animate and inanimate matter
as systems (imraegart, 1973).

Rapaport (1966) has noted that the

systems movement subsumes an outlook or a methodology rather than
a theory in the sense ascribed to this term in science.

The salient

features of this outlook, as its name implies, are emphasis on those
aspects of objects or events which derive from general properties
of systems rather than from the specific content.
There are two basia types of systems - "open" and ’’closed"
(immegart, 1973).

Open systems deal with their environment and are
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affected by it.

Closed systems are self contained and unaffected

by the environment.
Schools are open systems and must deal with the environment.
They can become closed when this environment is ignored and move
towards what Immegart (1975) calls entropy or a "death state".

To

remain open a conscious effort on the part of the system to maximize
its existence and its relationship to its environment must be made.
Griffiths (1963) describes seven universal properties that apply
to all systems.

These properties can be used to contribute to the

understanding of a system.
1.

Tendency towards entropy - all systems must strive through
evolxition, adaptation, and development to maximize their
existence.

2.

Existence in time-space - systems are evolutionary and

3.

Boundaries - all systems have boundaries which are more

either grow or degenerate over a period of time.

or less arbitrary demarcations of that which is included
in the system and that which is excluded from it.
4.

Environment - a systems environment is that which is out

5.

Variables and parameters - all systems have factors that

side its boundaries.

affect the structure and function of the system.

Factors

within the system are variables; factors in the systems
environment are parameters.
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6.

Subsystems - all but the smallest systems have subsystems.
These subsystems represent a fundamental and basic unit
for system analysis.

7.

Suprasystems - all but the very largest systems have
suprasysterns.

Systems are, in fact, subsystems of larger

and more complex systems.
Model Building
Hill (1972) is of the opinion that a general understanding of the
systems concept requires knowledge of certain aspects of model theory.
Of importance to model theory is the concept of set,

A mathematical

set is a carefully defined collection of discrete elements, which
may be symbols, ideas, or physical objects.

A set of three red

pencils is not the pencils themselves, but the idea of that particu
lar defined collection of objects.
Two sets are considered to be isomorphic if a one-to-one
correspondence exists between the respective elements of the sets,
and certain structures of the sets are preserved (Hill, 1972).

If

two sets are isomorphic, one may serve as a model for the other.
There are three types of models:
bolic (Hill, 1972).
represent something.

iconic, analogue, and sym

An iconic model can be a picture or a map to
An analogue model is a diagram or flow chart

created by using a set of properties to describe something different
from those elements that are actually in a set.

A symbolic model

is in terms of symbols of logic, mathematics, and functional ex
pressions.
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A system is considered to be a set (Hill, 1972) and therefore
can be modeled.

He suggests the analogue model for use in educa

tion when we are dealing with behaviors of the human variety.
Model Construction
Goetz (1965) deals clearly with model construction in defining
what he oalls the four principles of model construction.

For models

to be valid and useful, the principles below must be followed:
1,

The construction of a model must be initiated with
an observation of a situation and the delineation
of the existing problem.

Models need to have a

reason to be constructed,
2,

The goals and objectives of the model must be stated
to clarify the intent of construction.

The goals

and objectives are used as the criteria for success
when evaluation takes place.
3.

An investigation of the necessary controllable input
variables which directly affect the model and its
goals and objectives.
conditions.

Models will not work under all

The workable conditions must be set

forth and understood.
4.

The model must be tested for validity.

It must be

tested to see if it accomplishes its initial goals
and objectives.
In model construction it is essential to follow the above prin
ciples,

They give reason for the endeavor, an evaluative tool,
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special conditions that are needed, and validity to the final product.
Delphi
Kofel (1973) in his study of organizational goals and objec
tives developed a model (see Appendix A) to be used in the genera
tion of goals and objectives.

The model follows a technique called

Delphi that was originally developed to be used as a tool for pre
dicting the future.
The Delphi technique is an intuitive methodology for organizing
and sharing "expert" forecasts about the future (Weaver, 1971). In
using the Delphi technique, participants are asked to:
(1)

list opinions on a specific topic in the form of
brief written statements to prepared questionnaires,
such as recommended activities or predictions for
the future.

(2)

evaluate the total listings against some criterion,
suoh as importance or chance for success.

(3)

the statements are then received and clarified by

(4)

each participant reoeives the refined list and a

the investigator.

summary of responses to the items and, if they are
in the minority with their opinion, they are asked
to revise their opinion or give their rationale
for remaining in the minority.
(3)

statements made by the participants are again
received by the investigator Who further olarifies,

!
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refines and summarizes the responses,
(6)

the participants reoeive the refined list and
are asked to again evaluate against the same
criterion,

(7)

the information is then summarized into a final
report,

Delphi is justified primarily on the grounds that it prevents
professional status and high position from forcing judgements in
certain direotions as frequently occurs when a panel of experts
meet (Cyphert, 1971)*
Originally used as a forecasting tool, Weaver (1971) has indicated
its more promising eduoational application seems to he in the
following areas:

(a)

A method for studying the process of think

ing about the future, (b)

a pedagogioal tool or teaching tool which

forces people to think about the future in a more oomplex way than
they ordinarily would, and (c)

a planning tool which may aid in

probing priorities held by members and constituencies of an organ
ization,

In studies that differ from the original use of Delphi,

respondents were asked to focus on what they would like to see
happen rather than on what they think is likely to happen (Helmer,
1967),

The Kofel (1973) study focused on what the respondents thought

was already happening in the organization.

Thus the original goal

statements were based on what the respondents perceived of the or
ganization as it was presently functioning.
In the Kofel (1973) study, the sohool clarified what the people
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thought they were doing.

The major criticism of this approach is that

no new information was made available in the final analysis.

The

model served more as an evaluator for the then present programs and
defined what people thought were the goals and objectives of each
program.
In changing the statement to ask what the participants feel
"should" be the goals of the organization, a true goal setting pro
cess is begun.
The study was also limited to teachers in the school expressing
opinions and ignoring the community and board of education.

In Chap

ter One, the foundation was laid for a community participatory approaoh
to goal setting in the schools.

The basic philosophy can easily be

changed and provision made for community input.
Two other limitations that Kofel has pointed out are (l) the
lack of preparation of the respondents before the task begins and
(2)

there is no chance for additional thoughts to be added after

the first round.
Kofel went beyond the goal identification point and provided
for the development of objectives to aohierve the goals.

The objec

tives were generated by identifying ongoing activities that were
designed to support the goals.

The intended outcomes of these

activities served as the objectives.
This process seems to be putting the "cart before the horse".
The objectives are not determined until the activities designed to
reaoh the objectives are identified.
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"after all, the machinist does not select a tool until he knows
what operation he intends to perform".

To identify objectives

after the program or activities are defined is analogous to the
doctor prescribing medicine to the patient before the examination
takes place.
The objectives in Kofel’s study were vague and lacking any
measurement criteria.
tives were laoking.

The foundations that he set for sound objec
He was of the opinion that it would be a rela

tively simple matter for someone to make the objectives more specific.
This would require individuals to rewrite objectives without other
input.
Although the Kofel model has many apparent weaknesses, it does
show promise with some changes and alterations.

The study has

served the purpose of getting us one step closer to a working model.
A study by Cyphert and Gant (1971) dealt with the respondents
suggesting prime targets on which the Sohool of Education at the
University of Virginia should concentrate its energies and resources
in the next decade.

The major differences in this Delphi study when

compared to others was that the technique was used with 400 people.
The usual number is 50 or fewer.

Second, the participants included

people with a lesser degree of expertise or oommunity members.

Third,

and perhaps most significant, the technique generally has been used
to predict what will happen rather than seeking agreement conoeming
what should happen.
The authors were of the opinion that, besides giving the satis

R e p ro d u c e d w ith p e rm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n pro h ib ited w ith o u t p erm issio n .

25

faction on planning the future with the assistance of data, this sur
vey made the influential persons in the Commonwealth aware of the
school's existence and gave them a vested interest in its future
accomplishments.
The Cyphert and Gant (1971) study was limited to identifying
goals and prioritizing them using the Delphi technique.

They con

cluded that the goals were realistic and have provided a foundation
for planning.

Their study has paved the way for future use of the

Delphi technique in identifying goals using staff and community input.
The Kofel study has begun to look at objectives using the same technique.
These and other studies have indicated the effectiveness of
the Delphi method.

Its power seems to lie in the fact that it creates

some of the most important elements of an ideal debate.

It provides

an impersonal anonymous setting in which opinions can be expressed
in clear terms and heeded before the voicing of criticisms and
counteropinions, a setting in which ideas can be modified on the
basis of reason rather than prestige or a desire to climb on the
bandwagon (Pfeifer, 1968).

As far as the systems approach is con

cerned, Delphi-type techniques will be used more and more because
of the increase of public projects which depend especially on con
sensus and compromise and the judgements of experienced administra
tors (Pfeifer, 1968).
The model that will constructed in Chapter IV is based on
the premise that a system is a set and can therefore be modeled.

The

model will carefully follow the four basic principles of model oon-
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Summary
In this chapter the characteristics of systems and the importance
of educational systems remaining open were presented.

The relation of

systems to building models and the principles of model construction
were made clear.

These principles are (l) stating a reason for the

model construction, (2) defining the goals and objectives of the
model, (3) making clear the important conditions for model use, and
(4)

testing the model to determine validity.
There was also a concentration on the Delphi teohnique as a tool

for developing goals and objectives.

Two studies were focused upon

to demonstrate the past use of this technique in goal and objective
generation.
The Kofel (1973) model was discussed and analyzed.
tions for improvement of the model were made.

Recommenda

Of particular concern

were six major points of weakness:
1,

Goals need to be in the realm of "should" not "what are",

2,

Community participants should be included,

3,

The lack of preparation of the respondents,

4,

A chance for additional thoughts after the first round
is needed.

5,

Objectives need to be developed before the activity
designed to meet the objectives,

6,

The objectives need to meet the criteria for a good
objective.
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A study "by Cyphert and Gant (1971) was discussed and the merits
of developing goals that represent what people felt should happen
were presented.

The chance for community members to participate was

given and the authors felt it gave the school additional support.
Finally, a foundation has been set for the use of the Delphi
technique in the development of a new model designed for the develop
ment of goals and objectives using community and organization employees
alike.
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CHAPTER POOR
A MODEL FOR DEVELOPING GOALS AND OBJECTIVES
FOR A PROGRAMMED GOAIS BUDGETING SYSTEM
Goals and Objectives of the Model
The model that is to be developed will serve two overall purposes.
First a way of developing goals and objectives with the instructional
staff and community coming to a consensus with regards to priority,
and secondly an illustration will be made showing how the speoifio
intent of the goal and objeotive generation can be used in determining
not only priority but also needs and the use of these priority needs
in a system entitled Programmed Goals Budgeting System, PGBS,
From the argument thus presented, it would appear that the first
principle of model construction has been met at this time.

The prob

lem has been identified as a need for a tool that will generate goals
and objectives to be used in planning a budgetary system.
The second principle needs to be olarified in terms of the goals
and objectives of the constructed model.
I.

They are*

To provide a tool for developing organizational goalsand
objectives,
A,

To involve organizational members and a representative

B,

To organize the goals and objectives in terms of

sample of community members,

priority and need,
II,

To generate the goals of the organization as the staff and
community feel they should be,
28
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A.

To help the participants

understand what goalsare.

B.

To allow each individual

to express

an opinionconcerning

the importance of the goals without a feeling of pressure
to conform.
C.

To allow for hindsight.

D.

To report the feelings of all participants to the entire
membership of participants.

III.

To develop objectives for each goal that has been determined
to be of high priority and need,

IV.

A.

To identify who will perform certain tasks,

B.

To identify what the tasks will be.

C.

To identify the object of the task,

D.

To identify varying methods of evaluating the task.

E.

To identify the time in which the task should be completed.

P.

To report the final product to the participants.

To determine a relationship between wants and needs.
A,

To involve all participants in coming to a consensus on

B.

To report this consensus of attainment to eaoh participant.

the present attainment of each goal,

V.

To use the identified goals and objeotives in allocating funds
within the organization by giving an example of how resources
can be allocated to the priority and achievement of goals.
The Model Structure

The instruments to be utilized by the model follow a planning
workshop session that will help the participants to understand what
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goals and objectives are and why they will he developed.

At the con

clusion of the workshop each participant would he asked to complete
Form 1A found in Appendix B.

This form is designed to find out what

each person feels the goals of the system "should" he.

One week is

given to complete the form.
After Form 1A has heen compiled and similar goals condensed,
Form 2A would he distributed.

This form will give each person a

chance to express an opinion about the goals by ranking them on a
scale of one to five.

(The results are kept anonymous at all times.)

A chance is also given for them to add goals that were not previously
thought of.
Form 3A will present the goal ranked according to the mean re
sponse of the participants.

They are then asked to express their

rationale if they feel the goal should he given a higher or lower
ranking.

This gives the silent minority a chanoe to express its

views and influence the other people.

Also, the new goals are ranked

and rationale for their importance is given.
The next form, 4A, is merely a rationale summation for each goal
statement and is used when completing Form 5A.
On 5A the people are asked to rerank each goal statement and the
results are posted on Form 6A,

This then gives us the final priority

ranking of the institution's goals.
Another workshop session is then held to discuss objectives and
their components.

The objectives in this plan will include who, (who

will perform) what, (what will they do) object, (what area, math,
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reading, comprehension, eto.) time, (when will the objective be attained)
and measurement, (how will evaluation take place).
At the end of the workshop, Form IB (Appendix c) will be dis
tributed,

In using Form IB, the participants will begin to develop

objectives for each goal.

The subject will complete the who (80% of

the students), what (achieve one years growth), and the object (in
mathematics) for each objective they can think of.
The results will be compiled onto Form 23 and they will complete
the objective by giving alternate ways of evaluating and a time that
the district can expect to accomplish the objective.
The time will be computed according to the PERT, Program Evalu
ation and Review Technique,

The Bubjects will give a pessimistio

time (a), (if everything that can go wrong does, when will the ob
jective be complete) a most likely time (m), and the most optimistic
time (b), (if everything goes rifdit, etc.).

The median response will

be used to compute the following formula.

te =
This gives us the estimated time that it will take to complete an
objective.

It is based on the assumption that the most likely time

is twice as probable as the optimistic or pessimistic time.
average is then computed.

An

The standard deviation can be found with

the formula Sx

This will enable us to set intervals

around our expected time and base evaluation judgements somewhat on
time span from the estimated.
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The goals axe now in priority ranks and objectives for these
goals are set with the five basic components of a good objective.
The next form (3B) will require the participants to rate each objec
tive in relation to the goal it is designed for.

The mean response

will be computed and each objective will be put in rank order.
When calculating the mean response for each form, the three groups
will be given equal weight.

Because of the difference in group size,

it is necessary to calculate a mean for each group, add the means,
and divide by three.

This will give each group an equal voice in

determining priorities.
Meeds Assessment Priority Score
Form 4B begins to give us a basis for allocating funds,

This

form is designed to give a feeling of the committee towards present
attainment of a goal.

The respondents are asked to indicate on a

scale of from one (l) to fifteen (15) how they feel the system is
doing towards reaching that goal,

A score of one (l) will indicate

complete success and fifteen (15) would indicate no success.

A

score of seven (7) would indicate about 5096 accomplishment.

This

score will be called a needs/assessment soore.
We now have a priority value and a needs/assessment score.

If

the entire system has a total of ten (10) goals (in reality there will
be many more) we can place a value on these ranked goals.

Give goal

number 1 a value of ten points and goal number 10 a value of one
point.

By multiplying the needs/assessment score by the priority

value we get a figure that we shall determine to be the needs/assessment
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Table 1 illustrates this calculation.
Table 1
CALCULATION OF A NEEDS/ASSESSMENT PRIORITY SCORE

PRIORITY VALUE

VALUE

NEEDS/ASSESSMENT
PRIORITY SCORE

ne ed s /a s se s s m en t

GOAL

RANK

a

1

10

7

70

b

2

9

3

27

3

8

12

96

4

7

9

63

5

6

6

36

c
d
e
f

6

5

15

75

e

7

4

4

16

h

8

3

8

24

i

9

2

11

22

3

10

I

14

14

The needs/assessment priority score is now used to rerank the goals
according to importance, and need for improvement.

The final rankings

will be as follows.
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Table 2
RERANKED GOALS BY NEEDS/ASSESSMENT SCORE

GOAL

PREVIOUS RANK

RANK

NEEDS/ASSESSMENT PRIORITY SCORE

c

1

5

96

f

2

6

75

a

5

1

70

d

4

4

65

e

5

5

56
27

b

6

2

h

7

8

24

i

8

9

22

e

9

7

16

i

10

10

14

,

-

Goal c has now become our number one priority.
that goal c is more important than goal a.

This does not mean

It means that when prior

ities are considered in relation to needs/assessment, goal, c should
receive the largest percent of our effort or money without taking away
from our present achievement on other goals.
Fund Allocation
When initially using the FGBS system the district needs to keep in
mind that it does not want to regress on achievement in top priority
goals because of efforts towards other goals.
Allocation of funds could take place initially by using the needs/
assessment score as a fund allocator.
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sum of the scores to determine percentages in eaoh area.
is equal to 443.

The total

For purposes of illustration, assume a total budget

of one million dollars ($1,000,000).
Goal c received a total of 96 needs/assessment priority points or
a percentage of 21.6% of the total amount.
cated 21.6% of $1 million or $216,000.

Goal c would then be allo

Goal d received 63 needs/

assessment points or 14.22% of the total and would be allocated
$142,200 for the year.

Table 3 illustrates the total budget breakdown.
Table 3

ALLOCATION OF FUNDS TO GOALS

GOAL

NEEDS/ASSESSMENT PRIORITY SCORE % OF TOTAL

ALLOCATION

c

96

21.6

$216,000

f

78

16.9

$169,000

a

70

15.8

$158,000

d

63

14.22

$142,200

e

36

8.1

$ 81,000

b

27

6.0

$ 60,000

h

24

5.4

$ 54,000

i

22

4.9

$ 49,000

B

16

3.6

$ 36,000

99^2

$ 31.000
$994,200

3
TOTALS

Jd
443

With rounding the percentage figures to hundreths we find that
$4,000 is left over for miscellaneous use.
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The allocation process gives the decision maker a basis for start
ing the PGBS plan.

After the first year of operation, the measurement

devices referred to in the objectives will be used to more accurately
find a needs/assessment score.
With allocation figures now developed the administrative team
can, with the input of the staff and board, use these figures as a
starting point in determining final allocations.
Necessary Controllable Inputs
The main variable that is considered to be essential to the suc
cess of the model is the understanding and commitment of the partici
pants to the development of goals and objectives.

The people must

understand how goals and objectives will be used and the importance
for developing them.
Materials that are needed are easily found in all schools.

There

is a need for a typewriter, paper, pencils, and a way of duplicating
materials.

A spirit master duplicator seems to be the easiest and

most economical way of providing the forms to all participants.

A

calculator is needed to compute the mean score when assessing priority.
It is imperative that someone be available to perform the typing,
duplicating, and collating duties.

One secretary can easily perform

these tasks during the prescribed time.
Also of importance is someone to direct the entire process.

A

facilitator is needed to put the goals and objectives of the partici
pants together in a meaningful manner.

ThiB person must be able to

objectively combine similar responses into one statement in order to
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avoid repetition*
The cost of the model implementation depends on who the model
facilitator is and whether the clerical staff needed is already
available or if they are added for the duration of the project.
The finanoial aspects of implementation for one school, could
run from about $50.00 in paper and supplies to around $300.00 if
outside people are needed.

One must consider the importance of goals

and objectives before developing an adversive feeling towards spend
ing money on developing them.

Goals and objectives give us direction

and a reason for doing everything we do.

They are extremely impor

tant to the effectiveness of an organization and therefore are
financially needed.
One final consideration, and perhaps the most important, is
the time factor in implementing the model.

It is important that the

participants be given an ample amount of time when completing each
form to avoid frustration and to have a final product that represents
their true feelings.
Model Flowchart
The flowchart is designed to show the step by step implementa
tion of the model.

One week will be given for the participants to

complete each form they need to respond to.

The average time

involvement on each form by the participants will be calculated at
the end of the study for future consideration.
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It must be understood that the whole process will never end.
There will always be the need for additional goals and objectives
in light of research findings and each year the budget allocations
will begin over again.
Model Limitations
This model is not the answer for productivity for all organi
zations.

It may in fact fit but a very few organizations.

Those

who are willing to use it.
The biggest limitation of the model stems from the participants
understanding and concern for developing goals and objectives and
how they can be used to increase efficiency in the organization.
It is imperative that a climate of cooperation exist before model
implementation.
The entire staff must be involved to obtain a feeling of com
mitment for the final product.

If the people who strive to achieve

the goals and objectives have a part in creating them, the commitment
will have begun.
Although it is not possible to involve all community members,
it is important that all segments of the community be involved.
This will help to obtain community interest and future involvement
in sohool affairs.
A second major limitation stems from the obvious inclination
to use only part of the model.

It would be easy to use the model

to develop goals and objectives just for the sake of having them.
The goals and objectives must be used in a purposeful manner and
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this most be clear to everyone Involved*

The development of the

programmed goals budget system Is an integral part of the model*
The evaluation stage is dependent on having a reason to evaluate*
The allocation of resources gives us that reason.
Although the model has been developed for use in an educational
organisation, this does not seem to be a limiting factor*

It oould

be and should be used in governmental and business organizations
as well.
Summary
The purpose of this chapter was to present the model being
developed and relate the model to systems and system theory*
Each principle of model construction was followed and the model
wsub

presented using examples from a simulated case*

A flowchart was

used to describe the implementation of the model in the study*
Finally, the model limitations were presented.

The importance

of the participant's commitment to goal and objective development
was brought out.

This was discussed in terms of everyone under

standing the reasons and use of the product to evaluate the organ
ization's effectiveness and to allocate funds*
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CHAPTER FIVE
FIELD TESTING THE MODEL
Securing an Implementation Site
The school selected for the implementation of the model was the
Gobles Elementary School in Gobles, Michigan,

This is the same organ

ization that was selected for implementation of the Kofel (1973) model.
The staff at the school has a depth of experience in writing goals and
objectives.

Sixteen of the present teachers were involved in the model

implementation in 1973*

Eleven teachers were not involved at that time.

Because of the experiences in goal and objective development that
the teachers in Gobles have had, it was determined that they would be
willing to participate in the model tasks.

With the addition of non

professionals to the model, previous experience was a desirable quality
to have with the professional staff.
On January 6, 1976, a letter was sent home with all elementary
students in Gobles,

The purpose of the letter was to explain the de

sire to have parents cooperating with the staff in writing goals and
objectives.

Forty parents expressed an interest in participating.

On January 12, the Board of Education was approached during a
regular meeting and asked to participate.

They unanimously decided

to be involved along with the Superintendent, Mr, Guy Leversee,
There was little difficulty in gaining the support of the teach
ing staff.

Informal conferences were held with small groups of

teachers to discuss the process and the need for their cooperation.
At a formal staff meeting on January 13, 1976, the staff decided
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unanimously to participate.
On Friday, January 30, the candidates Doctoral Committee met and
gave formal consent to implement the model in the Gohles Elementary
School.
The Participants
To clarify the model's field test conditions, it is deemed imper
ative that a description of each participating group he given.
The Gohles Elementary School is located in GohleB, Michigan,
The city is in VanBuren County in southwestern Michigan.
school distriot has a population of 1100 students.

The total

The district could

he characterized as a rural community.
The Gobles Elementary School is part of the Gohles Public School
System.

The elementary contains students in kindergarten through

grade six.
twelve.

The junior/senior high school contains grades seven through

The two schools are less than a block away from each other

and share some outside facilities.
The elementary school has an instructional staff of twenty-seven
teachers.

There are two kindergarten teachers, four first grade, and

three in each grade second through sixth.

In addition, there are two

music teachers, two reading specialists, one physical education teacher,
and one librarian.
females.

The staff is made up of nine males and eighteen

The average age is thirty-one.

The ranges in experience

include four teachers completing their first year and one teacher with
thirty years experience.
is 5.3 years.

The average amount of experience in teaching

There are five teachers who have earned a Master's degree.
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The teaching staff has had a wide exposure to writing and working
with goals and objectives*

During the 1972-73 school year, goals and

objectives were developed by the teachers for social science, science,
health, and reading.

The teachers worked by grade level to determine

what was needed in their area.

Also, during the same year, criterion

referenced tests were developed in kindergarten and first grade for
math and reading.

The tests covered minimal performance objectives

selected from the State Department of Education in Michigan.

Towards

the end of the 1972-73 school year, an individualized math program was
written by the teachers in grades three through six.

The program was

based on performance objectives and designed for implementation during
the 1975-74 school year.
In May of the 1972-73 school year, the staff cooperated in imple
menting the Kofel (1973) model.

The process took eight days during

an extremely busy time for the teachers.
During the 1974-75 school year, the total staff developed, with
a committee of seven parents, goals and objectives for the Michigan
Right To Read Programs.

Again performance objectives were revised

cooperatively in math and reading to upgrade individual instruction.
These activities lend support to the feeling that the staff, as
a whole, is dedicated to the improvement of learning opportunities
through the use of goals and objectives.
in the organization.

A cooperative climate exists

This climate is necessary for model success.

The average age of the parents that participated is thirty three
years.

Out of the total group of forty, there were ten males and
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thirty females.

Twenty-one of the females are actively involved in

the Gobles Elementary Mothers Club.

This group meets at least once

eaoh month at the school and plans activities designed to do two
things.

First of all the group plans money raising activities and

secondly, activities for the students are planned to enhance the
regular school programs.

The group is dedicated to helping the

teachers and the students.

It is influential in the community and

represent a wide range of income and philosophies.

With the large

number of Mothers Club members represented in the parent group, it is
evident that these people are highly interested in school activities.
The seven member School Board and the Superintendent, Mr, Guy
Leversee, composed the third group involved in the study.
age of this group is forty years.
on the Board is 3.2 years.

The average

The average amount of time spent

The group is oomposed of six males and

two females.
It is interesting to note that a great deal of internal conflict
exists within the Board of Education.
a high school teacher was fired.

During the 1972-73 sohool year,

The teacher’s spouse is now on the

Board of Education with resulting hard feelings and a general climate
of disharmony.
a meeting.

It is also quite rare when the complete Board attends

Since .Tune, 1975» one member has attended only four meet

ings while another has attended six.

The Board meets twioe each month.

It is quite usual for only four members to be present.

This internal

conflict may be the reason for the low return of responses from this
group (65%).

Each time forms were sent out to the groups, encourage
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ment was given to return them on time.

Four times it was necessary

to call individual Board members the next day to ask for their responses,
Sohedule for Model Inplementation
The following sohedule was established to give the participants
one week for responding to each form.

Two days were scheduled between

forms for the facilitator to oompile and type the responses,
Monday, February 9» 1976
Orientation session on goals
Passed out Form 1A
Monday, February 16, 1976
Collected Form 1A
Wednesday, February 18, 1976
Passed out Form 2A
Wednesday, February 25, 1976
Collected Form 2A
Friday, February 27, 1976
Passed out Form 3A
Friday, March 5, 1976
Collected Form 3A
Monday, March 8, 1976
Passed out Form 4A
Passed out Form 5A
Monday, March 15» 1976
Collected Form 5A
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Wednesday, March 17f 1976
Passed out Form 6A
Monday, March 22, 1976
Orientation session for objectives
Passed out Form IB
Monday, March 29, 1976
Collected Form IB
Wednesday, March 31, 1976
Passed out Form 2B
Wednesday, April 7» 1976
Collected Form 2B
Friday, April 9» 1976
Passed out Form 3B
Monday, April 19» 1976
Collected From 3B
Wednesday, April 21, 1976
Passed out Form 4B
Wednesday, April 28, 1976
Collected Form 4B
Weekly Account of Model's Implementation
February 9 to February 17
On February 9, 1976, the instructional staff met for the orienta
tion session at 7*30 A.M.
Board at 7*30 P.M.

The parent group met at 3*00 P.M. and the

The definitions of goals and objectives were ex

plained to eaoh group and examples given of each term.
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were told that goals are a broad general aim or purpose, while objec
tives are specific steps to take in order to achieve the goals.

The

teaohers had many questions while the other two groups had few.

This

may be an indication that the teaohers developed a better understanding
of the concepts than did the non-professionals.

In Chapter VI more

detail will be presented.
Form 1A was distributed and the participants were told to return
them by Monday, February 16.

After the forms were returned, the

facilitator compiled and condensed the goal statements.

Two hundred

and twelve goal statements were oondensed into 122 goal statements for
Form 2A (see Appendix D).
one comprehensive goal.

Repetitious goal statements were written as
If there was any doubt as to similarities,

the goal statement was not changed.

It is important for the partici

pants to feel that all their ideas were included.

The average amount

of time involvement for Form 1A was one hour and twenty-two minutes,
February 18 to February 26
On February 18, Form 2A was distributed to all participants.

The

form was put in the teachers' mailbox at school for easy pick up.
Each parent that participated had a child in the elementary school
and it was most expedient to send the forms home with the students.
Forms were also returned to school in the same manner.
members had children in the elementary also.
ered by their children as well.

Four Board

Their forms were deliv

The other members had their forms

delivered at their home by the school seoretary.
Form 2A was returned by February 25.
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was calculated and Form 3A was typed in rank order (see Appendix E).
The ratings ranged from 4*63 to 1,77.
ments were added at this time.

Four additional goal state

It took the participants an average

of one hour and forty-three minutes to oomplete Form 2A,
It took the facilitator and an assistant twenty-eight hours to
compile the scores and calculate the mean for each goal.

Because of

this time involvement, a decision was made to use a computer scanner
sheet for the next rating on Form 5A.
February 27 to March 3
On February 27, Form 3A was distributed to all participants in
a similar manner as Form 2A,

In Form 3A the mean ranking of each goal

statement is reported and the participants are asked to provide ration
ale if they believe any goal is ranked higher or lower than they believe
it should be.
This form gives each person a chance to express his true feelings
without worrying about what others may think.
erous as can be seen in Appendix F,

The response was gen

An average of four hours and

twenty-six minutes was spent completing Form 3A,

The responses were

typed on Form 4A for distribution on March 8.
March 8 to March 16
Form 4A and Form 5A were distributed on March 8.

In Form 4A there

is a detailed account of the rationale for changing the rating of goal
statements and with Form 5A the participants re-rank each goal state
ment after reading Form 4A (see Appendix G),
A computer scanner sheet was used to complete Form 5A.
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the facilitator about twenty three hours of calculations and presented
no difficulty to the respondents.

The ratings ranged from 4.64 to 1.22.

Many goal statements changed in rank order after completing Form
5A.

For example on Form 3A the goal "to develop good study habits"

received the highest rating.
goal.

On Form 5A it was rated as the thirteenth

The highest ranking goal on Form 5A was "to develop a well rounded

reading program from K-12".

This goal was ranked seventh during the

first goal ranking process.
The goal ratings were calculated and typed onto Form 6a and dis
tributed to each participant on March 17.

Form 6a reports the final

rank order of the goal statements (see Appendix H),

The average time

involvement for Form 5A was one hour and forty-seven minutes.
March 22 to March 30
On March 22, orientation sessions were held with each group to
discuss the development of objectives.

The teachers met at 7*30 A.M.,

the parents at 3:00 P.M., and the Board at 7*30 P.M.

All of the

teacherB were present for the orientation, twenty-eight parents, and
only five Board members.

The poor attendance on the part of the non-

professionals plus the fact that the workshop was not as detailed as
it should have been led to much confusion in the objective develop
ment process.

This confusion will be reported in Chapter VI with

recommendations for improvement.
It was decided that only the highest ranking goals would be used
for developing objectives.
from 4.00 to 5.00 were used.

Those goal statements that were rated
This rating indicates that they were
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of extreme importance to the three groups.

This decision was made

because of the time involvement and the desire to avoid the risk of
losing support by asking the participants to do too muoh.
The eighteen goal statements were distributed to the participants
on Form IB (see Appendix i), at the orientation meetings on March 22
or on March 23 to the participants that did not attend the sessions.
Form IB was returned by March 29.

Each person was asked to think

of objectives that would help to meet the goal statements and identify
the "who", ,,what,,f and the "object of behavior" for the objective.
Nineteen teachers, twenty-six parents, and three Board members sent
back responses that indicated the feeling that many of the goal state
ments should actually be serving as objectives for other goals.

Be

cause of this response the facilitator made an effort to investigate
the matter and correct the situation.
In the investigation it was found that the eighteen goal state
ments could be reduced to only five goals.

The remaining thirteen

goals could actually serve as objectives for one of the five goals.
For example the broad goal "to develop a well rounded reading program"
oould serve as an objective for the goal "to stress academic learning
in the basio subjects such as math, reading, and writing".
Goals 2, 4, 6, 8, and 14 were considered to be the most general
statements that were presented.

All of the other goal statements oould

easily serve as objectives for these five statements.
objectives were goals 1, 3» 5» H * 12, and 16.
and 16 for objectives.

For goal 2 the

Goal 4 W e d goals 9

Goal 6 had number 6, 13, and Vj as objectives.
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Goal 8 used goals 9 and 16 and finally

goal 14 had no other goals in

the top priority touse as objectives.
In addition tothe goal statements serving as objectives, there
were an additional fourteen objectives written for goal 2, five for
goal 4, seven for goal 6, eight for goal 8, and two for goal 14,

This

gives a total of fifty-one objeotives for five goal statements.
The responses were compiled onto Form 2B for distribution.

The

average time involvement for Form IB was two hours and seven minutes.
Most respondents said that the majority of time was spent thinking.
This adds evidence to the confusion and difficulty that they had in
developing objectives,
March 51 to April 8
On March 31, Form 2B was distributed to eaoh participant.

The

instructions asked each person to Buggest a possible measurement de
vice and a time estimate for completing the objective.

The time

estimate included a pessimistic, most likely, and an optimistic time
for completion of the objective.

These estimates were used in con

junction with the PERT formula as explained in Chapter IV,
The responses were returned by April 7 and compiled on Form 3B
for later distribution (see Appendix K),

The varied suggested methods

of measurement were calculated aocordlng to frequency.

The mode was

used to determine the method that would be inoluded in Form 3B,

This

represents the most frequent method suggested for eaoh objective.
The time estimates were in terms of months to achieve an objec
tive.

Because of certain Board policies, it was necessary to modify
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the tine estimates in some cases.

For example, if the method of

measurement included the annual teacher evaluation the month of March
closest to the actual estimate was used.

Board policy dictates that

teacher evaluations shall he completed hy March 15 of eaoh year,

The

objective had to be made to fit Board policy.
Standardized testing dates are usually pre set for the fall and
spring of the school year.

The objectives that called for this type

of measurement had to fit with the regular school schedule.
Form 2B was completed with an average time involvement of fortytwo minutes.

The form did not seem to present any difficulty to most

respondents,
April 9 to Auril 19
Form 3B was distributed on April 9,

This form includes the com

pleted objectives for each goal statement and asks that the partici
pants rate the objeotives on a five point scale according to their
feeling of importance,
A computer scanner sheet was again used to save calculation time.
The responses were calculated and compiled on Form 4B (see Appendix L),
Form 3B took an average of thirty-three minutes to complete,
April 21 to April 28
Form 4B was distributed on April 21 to all participants.

This

form reported the complete objectives in rank order and asked each
person to rate their feeling toward present goal attainment by circling
a number on a fifteen point scale,

A fifteen would indioate that they

felt there had been no sucoess and a one would Indicate complete
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sucoess.

A seven or eight would indioate that the school is at mid

point in achieving the goal.
The respondents expressed no difficulty in 'jompleting Form 4B.
It took only twenty minutes on the average.
Calculating Fund Allocation
With the change in format to using some goal statements as objec
tives the calculation varies only slightly.

Goal number 1 includes

goals 1, 2, 3, 5, Ilf 12, and 16 as objectives.

The priority value

is calculated by inversing the rank order of the goals and adding the
assigned values for each goal that is serving as an objective.

Goal 1

receives 18 points, goal 2 receives 17 points, goal 3 receives 16 points,
goal 5 receives 14 points, goal 11 receives 8 points, goal 12 receives
7 points, and goal 16 receives 3 points.

The total value for goal 1

is 83 points.
Goal 2 includes goals 4, 9, and 16 as objectives and would receive
28 points.

Goal 3 includes goals 6, 6, 13, and 13 as objeotives and

would receive 36 points.
receive 24 points.

Goal 4 includes goals 8, 9, and 16 and would

Goal 5 has only goal 14 included and would receive

only 5 points.
By adding the assigned priority values, the original goal state
ments are receiving the importance that was intended in the goal rank
ing process.

The eighteen goal statements were intended to serve by

themselves with their own objectives.

By changing some of them to

serve as objectives, this alteration in calculating the priority value
is deemed neoeBsary to maintain the participant's thoughts*
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illustrates this calculation.
Table 4
CALCULATION OP THE PRIORITY VALUE

RANK

GOAL

GOALS AS OBJECTIVES

PRIORITY VALUE

Academics

1

1,2,3,5,11,12,16

83

Respect

2

4,9,16

28

Skilled
Staff

3

6,6,13,15

36

Attitudes

4

8,9,16

24

Board

5

14

5

Once the priority value is calculated it is multiplied times the
needs/assessment value that was determined with Form 4B.

The mean score

on the fifteen point scale was calculated to be the needs/assessment
value.

The product is called the needs/assessment priority value and

is used to calculate the budget allocation.

Table 5 will help to

clarify the process.
Tablr 5
CALCULATION OF THE NEEDS/ASSESSMENT PRIORITY VALUE

PRIORITY VALUE

VALUE

GOAL

RANK

Academics

1

83

5.9

489.7

Respect

2

28

9.1

254.8

Skilled
Staff

3

36

7.0

252.0

Attitudes

4

24

6.4

153.6

Board

5

5

5.3

26.5
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There has heen no change in rank order with the oaloulation of
the needs/assessment priority score*
The budget allocation is now determined by adding the needs/assess
ment priority scores together and calculating the percent of the total
for each goal.

That percent of the budget is then allocated to the

particular goal and its objeotives.

Table 6 illustrates the allocation.

The total budget is $77,000.
Table 6
ALLOCATION OF FUNDS TO GOALS
n e ed s /a sse s s m en t

HtlORITY SCORE

GOAL

% OF TOTAL

ALLOCATION

Academics

489.7

41.61

$52,039

Respect

254.8

21.65

$16,670

Skilled
Staff

252.0

21.41

$16,485

Attitudes

155.6

15.05

$10,048

Board

26.5

2.25

$ 1,752

The budget allocation gives the decision-maker a good basis to
determine final allocation.
ers, and Board members.

There has been input from parents, teach

It is important to remember that the suggested

budget is an estimate of the feelings of the people involved in the
study.

It gives priority and a subjective assessment of need to the

allocation.
Summary
In this chapter there is detailed information about the implemented-
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tion site and some characteristics of the three groups involved in
the study.

The model implementation involved a total of seventy-

five people,
A schedule of the implementation process was given along with a
detailed weekly account of the responses.

The implementation schedule

was followed accordingly.
The budget allocation calculation process was explained and an
illustration given for a budget of $77*000.

The budget reflects the

feeling and subjective assessment of need for the cooperating
organization.
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CHAPTER SIX
MODEL REVIEW
Implementation Analysis
An analysis of the model implementation in the Gobles Elementary
School will be made to evaluate the goals and objectives that were
established in Chapter 4 . The evaluation will be as unbiased as
possible in order to establish recommendations for revision and fur
ther study in the chapter sections that will follow the analysis.
The first major goal of the model was to provide a tool for de
veloping organizational goals and objectives.

The organizational

members and a representative sample of community members were to
participate and come to a consensus in terms of priority and need.
The model was successful in that it included an average response
of 94% of the parents involved, 96% of the instructional staff, and
65% of the school board.

Because the responses were kept anonymous

it is impossible to determine the exact involvement of each individual
participant.

It was obvious, when reading the responses, that some

people put more time and effort into the forms than others.

The

commitment to the process by each group seemed to be at a high level.
A second major goal of the model was to generate the goals of
the organization as the staff and oommunity believes they should be.
This goal was met satisfactorily, but with some confusion by community
participants and the school board.

It will be best to examine the set

objectives for this goal to determine a more detailed evaluation,

57

R e p ro d u c e d w ith p e rm is sio n o f th e co p yrig h t o w n er. F u rth e r rep ro d u ctio n pro h ib ited w ith o u t p erm issio n .

One objective was to help the participants understand what goals
aro.

A preliminary workshop was held with eaoh group*

The workshop

was designed to help eliminate uncertainties involving the definition
of goals and objectives.

It is imperative to the model's suooess that

there is a dear, common understanding regarding the two terms.
Because of the instructional staff's prior involvement in teacher pre
paration and daily work, there was a firm understanding of the terms.
This group was able to write goals as a broad general aim or purpose.
The community participants and the sohool board had a great deal
of difficulty in understanding the terms*

Because of this difficulty,

many goals were written as specific objectives for general goals.
This resulted in a need to incorporate the goal statement as objectives
when using Form IB as noted in Chapter 5*

Specific recommendations

will be set forth in a later section of this chapter.
Each participant was allowed to express his opinion conoemlng
the importance of the goals without a feeling of pressure to conform.
Because the responses were anonymous to all participants, including
the facilitator, there was a non-threatening atmosphere created when
opinions were expressed.

The rationale section included on Form 4A

gives a good indication that participants felt free to say what they
wanted to.
Initially it was considered important to give participants a
second chance to submit goals to the process.

Kofel (1975) pointed

out this weakness in his model when discussing recommendations for
model revision.

The initial stage of goal generation allowed the
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participants one week to think of contributions to the completion of
FOrm 1A.

Because of the generous amount of time in completing Form 1A,

there were only four additional goals that were returned on Form 2A.
This is an indication that each participant was satisfied that a major
ity of possible goals were included.
The fined objective for this goal was to report the feelings of
all participants to the entire membership of participants.

This ob

jective was successfully aohieved through the entire process.
only editing that was necessary was with Form 1A.

The

Repetitious state

ments were combined and condensed to one goal statement.

The need

for doing this was explained to the participants and an opportunity
was given for them to respond if they felt their ideas were not in
cluded,

There were no suoh responses so the conclusion is that

satisfaction of feelings was met.
The third major goal was to develop objeotives for eaoh goal
that had been determined to be of high priority and need.

The confu

sion on the part of the non-professionals involved, after the goal
writing orientation session, followed to the objective writing
orientation session.

During the completion of Form IB, that was to

identify who, what, and the object of the task, many people realized
that some goal statements could and should actually be serving as
objectives for other goals.
The need for clarification was recongnized and on Form 2B the top
twenty goals were condensed to only five major goals.
teen goals were included as objectives at this time.
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met with widespread approval from the participants.

The realization

that the process would be more definitive and easier to use the results
was quickly accepted.

Specific recommendations will be made in a later

section of this chapter to eliminate the confusion.
The professional staff did not have much difficulty in writing
the objectives with Form IB and Form 2B.

They understood the process

and contributed to the goals by identifying the five parts of the
objectives.

Most of the new objectives were from the teachers.

Very

few parents or board members contributed to this part of the study.
The forms were returned with only a few additional comments.

Specific

recommendations on the development of the objectives will be made
later.
The final objective for the third goal was to report the final
product to the participants.

This was accomplished through a final

report that contained the five major goals and their complete objec
tives.

The final report let each participant see how the objectives

looked in narrative form rather than the broken sentence format that
was previously used.
The fourth major goal was to determine a relationship between
wants and needs.

By using the fifteen-point success scale, each person

was able to make a subjective evaluation of the present goal achieve
ment.

It was felt important at this time that subjectivity be used

rather than objective methods of evaluation.

To objectively measure

the results with various methods of measurement would be a process
that would slow the goal and objective development down to a standstill.
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It would create a feeling of "over-testing” in a short period of time.
The subjective evaluation should only be inoluded in the initial
implementation of the model.

Complete evaluation using suggested

measurement devices would take plaoe at the time that the objectives
were to be achieved.

Eaoh objective was written to assume that there

would be 10(Wi success.

As objectives are tested, the actual percent

of success could be measured and put on the fifteen-point scale.

For

example, one objective for Goal one is "K-12 students will achieve
one year's growth each year in reading comprehension as measured by
standardized test results by June, 1977”• Out of a total of 600
students if 500 of them achieved

one year's growth,

cess would be at 83$ or at about

2.5 on the fifteen-point success

the levelof suc

scale.
This step gives the model an added dimension as the objectives
are tested.
sorts.

Individual opinions will give way to testing of various

The average accomplishments can then be calculated to give a

more exact needs/assessment value.
The final major goal was to

use the identified

tives in allocating funds within

goals andobjec

the organization. This goal gives

the basis for developing the model.

It is impossible to evaluate

this goal objectively unless the organization actually uses the
proposed allocations over the specified period of time.
is stated, success has been met.
is given in Appendix M.

As goal five

An example of fund allocation

The example represents the 1973-76 school

budget for Gobles Elementary School.
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inolude salaries for teachers, cooks, administrators, custodians, or
secretaries.

The budget includes all instructional supplies and

salaries for non-oertified aids.
The budget in terms of the percent of allocation to each goal
seems realistio.

Certainly the academic areas would receive the

highest priority and the reports to the School Board the lowest.

It

is interesting to note in Appendix M that the percent of time involve
ment over a six hour day also seems realistic.
It is important to note again, that the model has only beenim
plemented to give an example of allocation.

Objective measurement of

the needs/assessment takes place as the objectives are measured.
The opinion of the participants is a quick subjective measurement
of success.

It is only useful in the initial implementation of the

model.
Recommendations for Model Revision
As indicated, there was a general lack of understanding with the
non-professional participants concerning the definitions of goals and
objectives.

A short workshop was held oonoeming goals prior to the

completion of Form 1A and another concerning objectives prior to the
completion of Form IB.
After each workshop there was a period of time devoted to ques
tions.

Very few questions were asked and this was interpreted as

meaning that the participants understood the conoepts.

Several

people indioated later that they were afraid to ask questions because
they felt stupid.

A further investigation by the facilitator found
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this feeling was held by many others also.
The recommendation for correcting this lack of understanding in
cludes the development of a self testing device that the participants
can take to check their own understanding of the terms.

The first

workshop should deal comprehensively with both goals and objectives
and many examples need to be given.

This workshop was originally

taken rather lightly by the facilitator.

It seems that it is the

key to success in writing goals and objectives in a clear concise
manner.
After the self testing is completed, the participants oould then
go to written material that needs to be developed for the same purpose,
that of helping people to understand what goals and objectives are.
Each person should be encouraged to express his or her uncertainties
prior to the completion of Form 1A,
The workshop before completing Form IB also needs to be in more
detail and a plan for checking understanding should be implemented.
Although the number of forms that were returned by the non-professionals
was high, they did not make many helpful oomments in writing objectives.
This problem needs a great deal of time devoted to increasing the
understanding of what goals and objeotives are.
Recommendations for Further Investigation
There are several areas of investigation that would seem appro
priate to refining the model.

The area that is the most obvious is

the refinement of the orientation workshops to see what level of
understanding is possible to achieve with non-professionals.
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"been deemed imperative that this understanding be accomplished but an
extensive and highly sophisticated method is needed.
Another recommendation concerns a long range study to determine
the educational benefits that are realized by writing goals and ob
jectives.

A study that could use control and experimental groups to

measure the benefits would prove to be highly significant to all
educators.

Goals and objectives have been determined to be helpful

in business organizations in maintaining efficiency.

Empirical methods

are used in business, but education is lacking in empirioal studies
to determine benefits.
It would be enlightening to see the model used district-wide to
see what the results would be with secondary teachers and parents
involved.

To fully understand the model’s flexibility, this appears

to be a necessary step in making improvements.
Another recommendation for further study would inolude examining
the similarities and differences in opinion of the various groups involved.
A detailed study of a school system could entail deep insights into the
philosophy of the parents, elementary teaohers, secondary teachers, and
the board of education.

Organizational theory, particularly role defi

nitions and expectations could be examined and perhaps present data
that would be of importance.
A study of particular significance to the model would be a long-
range evaluation of the budgetary process to see if this plan has in
creased the cost-effectiveness ratio

to any significant level.

The

model is designed to help those in decision-making positions to
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receive input from reference groups before the final budget is deter
mined.

It would greatly facilitate the further development of the model

if cost-effectiveness ratios were considered in evaluation,
A final recommendation deals with human relations.

A study to

determine the feelings of participants on their perceived level of
input into decisions would help to determine the model's effect on
support for the school.

If organizations are to include the public

and staff in budget development, they must be able to measure their
success.
The result of continuing study into these areas would be to
expand our knowledge of organizational theory, the results of partici
patery planning, and budget development.

During time of increased

public mistrust and mis-understanding, these areas appear to be of
extreme concern.
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Form 1A

Code #_
ORGANIZATIONAL GOALS

Please list the primary goals of the organization. The goals should
reflect your perception of the organization as it is presently func
tioning, A goal is being defined as a general aim, purpose or desired
end. An example might bet To provide quality eduoational programs,
GOALS OF THE ORGANIZATION
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Form 2A

Code #_
ORGANIZATIONAL GOALS

Below is a compiled list of the perceived goals of the organization.
There is no meaning to the order in which they are written. Please
rate each goal on the following scales write (l) for No Importance,
write (2) for Little Importance, write (3) for Average Importance,
write (4) for Quite Important or write (5) for Extremely Important.
RATING

GOAL STATEMENT
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Item 3A

Code #_
ORGANIZATIONAL GOALS

Below is a ranking of the perceived goals of the organization. The
rank vas determined by computing the mean of the group's rating for
each goal statement. If you feel a goal's rank should be higher or
lower than it is please give your rationale in the space provided.
If there is no disagreement with the rank as it exists you may omit
providing any rationale,
MEAN
BAM

GOAL STATEMENT
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Form 4A
ORGANIZATIONAL GOALS
Below is a priority ranking of the perceived goals of the organization*
Inoluded after each goal statement Is a summary of the rationale given
for and against the importance of the goal statement* After reading
this information please complete the attaohed form (5A) for reranking
the goal statements*
GOAL STATEMENT
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RATIONALE SUMMATION
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Foxm 5A

Code #_
ORGANIZATIONAL GOALS

Please rate each goal statement after reading the rationale for and
against the importance of the goal* Rate each goal on the following
scale: write (l) for No Importance, write (2) for Little Importance,
write (3) for Average Importance, write (4) for Quite Important or
write (5) for Extremely Important*
RATING

GOAL STATEMENT
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Form 6A
ORGANIZATIONAL GOALS
Below is a ranking of the goal statements for the organization. The
goal statements were determined by group consensus* The goal state
ments are ranked according to the mean of the group's rating for each
goal statement,
FINAL RANKING OF GOAL STATEMENTS
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Code #
GOAL #

GOAL STATEMENT:
An objective may be defined as an intended outcome or simply what you expect to be the result of
undertaking a certain activity, activities, and/or processes. Please identify some ongoing activitlee in the organization and their intended outcomes which you consider to support the goal above,
ONGOING ACTIVITIES

INTENDED OUTCOMES

—j

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Code #
GOAL #

GOAL STATEMENT*
Below is a compiled list of the activities and their intended outcomes for this goal. There is no
meaning to the order in which they are written. Please review the list and add any additional
activities and/or intended outcomes yon think are appropriate. (OPTIONAL)
ONGOING ACTIVITIES

INTENDED OUTCOMES

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form 3B

Code #_
GOAL #

GOAL STATEMENT*
Belov is a compiled list
of the intended outcomes
No Importance, write (2)
Quite Important or write
HATING

of activities and their intended outcomesfor this' goal.
Please rate each
according to its importance in supporting the above goal.
Write (l) for
for Little Importance, write (3) for Average Importance,write (4 ) for
(5) for Extremely Important.

INTENDED OUTCOMES

ONGOING ACTIVITIES

GOAL #
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For® 1A
ORGANIZATIONAL GOAIS

Please list the primary goals of the organization as you feel
they should he,

A goal is being defined as a general almf purpose,

or desired end.

GOALS OF THE ORGANIZATION
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Form 2A
ORGANIZATIONAL GOALS

Below Is a oompiled list of the goals of the organisation.
is no meaning to the order in which they axe written.
each goal on the following scales

There

Please rate

(l) for No Importance, write (2)

for Little Importance, write (3) for Average Importance, write (4)
for Quite Important or write (3) for Extremely Important,

RATING

GOAL STATEMENT

Please add additional goals you feel are important.
not include a rank for them,

Bo

ADDITIONAL GOALS
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Font 3A
ORGANIZATIONAL GOALS

Below la a mean ranking of the goals of the organization.

The

rank was determined by computing the mean of the groups rating for
eaoh goal statement.

If you feel a goal should be ranked higher or

lower than it is, please give your rationale in the space provided.
If there is no disagreement with the rank as it exists, you may
omit providing any rationale,

MEAN
RANK

GOAL STATEMENT

RATIONALE FOR IMPORTANCE

Belov are the additional goals that have not been ranked.
Please rank them and give your rationale if you feel
strongly about your opinion.
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Form 4A
ORGANIZATIONAL GOALS

Below ate the listed rationale for each goal statement.

Please

read them and complete Form 5A.

RATING

GOAL STATEMENT - RATIONALE
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Form 5A
ORGANIZATIONAL GOALS

Please rate each goal statement after reading the rationale for
and against the importance of the goal.
lowing scale:

Rate each goal on the fol

write (l) for No Importance, write (2) for Little

Importance, write (3) for Average Importance, write (4) for Quite
Important or write (5) for Extremely Important.

RATING

GOAL STATEMENT
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Form 6A
ORGANIZATIONAL GOALS

Below Is a ranking of the goal statements for the organisation.
The goal statements were determined by group consensus.

The goal

statements are ranked according to the mean of the group* s rating
for eaoh goal statement.

FINAL RANKING OF GOAL STATEMENTS
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Form IB

GOAL #
GOAL STATEMENT*
An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.

Please

identify who, what and the object below for each objective you can identify that support the goal
statement above.
WHO

Refer to your workshop materials for increased understanding.
WHAT

OBJECT

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form 2B
GOAL #
GOAL STATEMENT:
A good objective also includes how success will be measured and a time for attainment of the
objective.

Refer to workshop materials for a clear understanding.

OBJECTIVES
WHO

WHAT

OBJECT

MEASUREMENT

TIME:
Pessimistic

IN MONTHS

Most Likely

Optimistic

a>

o\
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Form 5B

GOAL #
GOAL STATEMENT:
For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scale:

write (l)

for No Importance, write (2) for Little Importance, write (3) for Average Importance, write (4)
for Quite Important or write (5) for Extremely Important.
RATING

OBJECTIVE

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form 4B
GOAL #
GOAL STATEMENT:
Below are the objectives that will support the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please circle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement.

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment of the goal.
RATING

OBJECTIVE

SUCCESS SCALE
COMPLETE SUCCESS

____________________________________________________________
1

2

3

4

5

6

7

a

9

10

11

12

13

14

15
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Form 2A
ORGANIZATIONAL GOALS

Below is a compiled list of the goals of the organization.
There is no meaning to the order in which they are written. Please
rate each goal on the following scale: (l) for No Importance, write
C2) for Little Importance, write (3 ) for Average Importance, write
(4) for Quite Important, or write (5 ) for Extremely Important,
RATING

GOAL STATEMENT
Substitute teacher should be evaluated in writing.
To provide a better playground atmosphere.
To teach good health habits starting in kindergarten and
continuing to grade 12,
To develop a useful vocational education program for
students with lower scholastic ability or interest.
Each child should be aware of career opportunities and
the skills needed for those career choices.
To prepare students to cope with the responsibility of
getting and keeping a job.
To provide pre-school education for students from needy
homes.
To develop a better testing program to diagnose potential
kindergarten readiness.
To expand the teacher aide program.
To equip classrooms with adequate furniture including
tables, chairs, shelving, and easily accessible storage
areas.
To provide a bridging room between kindergarten and grade
one.
Greater involvement of faculty in the decision making
process for program changes.
To develop a new retention policy.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

To develop a policy concerning the pupil teacher ratio.
To provide a full time guidance counselor.
To provide a pre-kindergarten for students not ready for
kindergarten.
To provide an easier transition for new students.
Each child should develop a good, positive attitude
towards learning.
Students should be able to develop their own values and
act upon these values.
Each student should develop a positive self concept.
Students should be able to have skills enabling them to
think independently and to assume responsibilities for
their own actions.
Provide equal opportunities to prepare children to
function in an every changing environment.
Develop self awareness in the students relative to
other people and surroundings in terms of physical,
psychological, social, aesthetic, and moral considerations.
To instill respect for the rights of others.
To develop pride in one's work.
To enable each child to function successfully as an
individual and as a participant in a group function.
To provide more inservice training for teachers.
To help each child reach the highest degree of personal
development.
To develop harmonious non-threatening positive inter
actions between students and between students and teachers.
To provide knowledge and skills enabling each student to
cope with the reality of job, marriage, and family.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

To develop a policy concerning academic standards.
To give teachers complete discipline authority.
To make parents aware of any discipline problems
regarding their child.
To acquire a feeling of pride towards our school.
To develop a policy of classroom discipline which will
enhance student achievement.
To develop a student attendance policy.
To discipline in such a way so that students learn
self discipline.
To consider individual differences in physical and
mental development.
To create the best school environment physically and
emotionally conducive to child growth.
To encourage more parental involvement in school.
To develop a community - school concept.
More communication between the staff, principal, and
parents.
To provide for social events for the elementary and
high school faculties.
To provide more social events for children, parents,
and teachers.
To provide for special education in our own school.
To develop a close working relationship between the
community and the school.
To help parents understand their responsibilities to
the community.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

Development of an "Espirit de Corps" among students,
teachers, administration, community, and board through
common purpose.
To make parents more aware of their child's activities
in school.
The school should provide a major program of therapeutic
and rehabilitative services for their youth.
The schools should assume the function of coordinating
community youth and family service agencies.
Counseling and guidance for all students, faculty, and
administration to eliminate racist and prejudicial
attitudes.
More parental involvement in tutoring.
To have a full time art teacher.
To develop a well rounded reading program from K - 12,
To develop a well rounded math program from K - 12,
Each child should reach his or her level of competency
in language arts.
To enable each child to know math concepts and compute
tions that are needed to function in society.
To enable each student to read to the best of his ability.
To develop research skills and the use of resources for
later life.
To provide an exciting music program.
To develop and explore individual creative expression in
art, music, dramatics, and writing.
To provide a better education for the brighter students.
To develop a learning center environment in each room.
To give teachers the opportunity to evaluate programs.
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RATING

GOAL STATEMENT

To develop better evaluation of program skills.
To provide remedial reading instruction for all students
two or more years behind.
To provide a developmental reading consultant.
All students should have a full understanding of the
use of decoding skills, phonics, and vowels.
To make sure children are being taught at their own level.
To return to a traditional concept of teaching.
To provide an extensive summer school program designed
to meet the needs of the underachiever.
To enable teachers and parents to understand how a child
learns.
To provide new and interesting materials.
Develop further the individualized concept of teaching.
To provide more planning time and workshops for faculty.
To develop a better working relationship between the
staff and administration.
To enable the board and superintendent to better under
stand elementary education.
To place students by potential and interest, not by
grade level.
To provide crash courses for below grade level students.
To have more efficient use of school time by teachers
and administrators.
To create self improvement classes.
To have an individualized summer school program.
To provide for departmentalizing of the 5th and 6th grades.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

Each student should acquire acceptable social habits as
well as academic skills needed to continue on in Junior
High.
To actively involve the students in the activities of
the community.
To introduce the child to a wider spectrum of social,
economic, and political theories.
To develop an organized program or method of updating
and revising the subject matter being taught and the
methods of presentation.
To help students promote and support the principles of
democracy.
To help students develop respect and appreciation for
their natural environment.
To help promote an eagerness for learning outside the
formal school process.
To enable children to read and complete a Job application.
To teach skills in the context of how they will be used in
everyday life.
To keep the building clean.
To develop a love for reading.
To develop an interest in mathematics.
To instill a loyalty to and a love for themselves, their
country, their families, and their religious beliefs.
To develop an interest in individual talents in a con
structive way.
To develop an understanding of the difference between a
student's need to be competitive and desire to be
cooperative.
To develop leadership skills.

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p roh ibited w ith o u t p erm ission.

96

ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

Physical and motor skills should he stressed to insure
maximum benefits.
To develop an understanding of the mores of our society.
To develop the ability to cope with peer pressure.
To use programs that are proven to be effective.
To stress academic learning in the basic subjects such
as math, reading, and writing.
To develop good study habits.
To enlarge school facilities.
To allow for more educational field trips.
To provide separate learning facilities for behavioral
problem students.
To allow more time for teachers to spend with children.
To have teachers involved in the Mother's Club,
To evaluate students for the parents more often.
To develop a comprehensive list of academic and social
expectations for each grade level.
To allow for more homework.
To have more assembly programs.
To have more students involved in student council.
To allow more time for parent - teacher conferences.
To have more lecture type instruction.
To provide courses for parents concerning the elementary
curriculum.
To provide more supervision of teachers.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

To provide parents time to evaluate text books before
they are bought.
To disallow instruction in politics, religion, and sex.
To improve reading comprehension.

Please add additional goals you feel are important.
Do not include a rank for them.
ADDITIONAL GOALS
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Form 3A
ORGANIZATIONAL GOALS

Below is a mean ranking of the goals of the organization. The
rank was determined by computing the mean of the groups rating for
each goal statement. If you feel a goal should be ranked higher or
lower than it is, please give your rationale in the space provided.
If there is no disagreement with the rank as it exists, you may omit
providing any rationale.
MEAN
RATIONALE FOR
RANK______GOAL STATEMENT__________________ IMPORTANCE
4.63

To develop good study habits.

4*57

To stress academic learning
in the basic subjects such as
math, reading, and writing.

4*54

To provide remedial reading
instruction for all students
two or more years behind,

4*55

To enable each student to
read to the best of his
ability.

4,44

To enable each child to know
math concepts and computations
that are needed to function
in society,

4*42

To develop a well rounded
math program from K-12.

4*40

To develop a well rounded
reading program from K-12.

4*59

To help each child reach the
highest degree of personal
development,

4*37

To develop a policy of class
room discipline which will
enhance student achievement.
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ORGANIZATIONAL GOALS
MEAN
RATIONALE FOR
RANK______ GOAL STATEMENT____________________ IMPORTANCE

4.36

Each child should develop a
good, positive attitude to
wards learning.

4.33

To instill respect for the
rights of others,

4.31

To develop pride in one's
work.

4.31

To create the "best school
environment physically and
emotionally oonducive to
child growth,

4,29

To improve reading compre
hension,

4,19

All students should have a
full understanding of the
use of decoding skills,
phonics, and vowels,

4,18

To make parents aware of any
discipline problems regard
ing their child,

4.11

Students should be able to
have skills enabling them to
think independently and to
assume responsibilities for
their own actions.

4.11

To enlarge school facilities,

4.09

To consider individual
differences in physical and
mental development.

4.09

Each student should develop
a positive self concept.

4.09

To discipline in such a way
so that students learn self
discipline.
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ORGANIZATIONAL GOALS
MEAN
RATIONALE FOR
RANK______ GOAL STATEMENT____________________ IMPORTANCE

4*09

Each child should reach his
or her level of competency
in language arts.

4.06

To make sure children are
"being taught at their own
level,

4.04

To enable each child to func
tion successfully as an
individual and as a partici
pant in a group function.

4.01

More communication between the
staff, principal, and parents,

4.00

Each student should acquire
acceptable social habits as
well as academic skills needed
to continue on in Junior High,

4.00

To teach good health habits
starting in kindergarten and
continuing to grade 12,

3,98

To provide for special edu
cation in our own school,

3.96

To develop a better working
relationship between the staff
and administration,

3.96

To develop harmonious non
threatening positive inter
actions between students and
teachers.

3.95

To keep the building clean,

3.92

To help promote an eagerness
for learning outside the
formal school process.
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ORGANIZATIONAL GOALS
MEAN
RANK

RATIONALE FOR
INPORTANCE

GOAL STATEMENT

3,92

To acquire a feeling of pride
towards our school,

3,90

To develop an interest in
mathematics,

3,89

To develop a love for reading,

3,86

To help students develop
respect and appreciation for
their natural environment,

3,80

To instill a loyalty to and a
love for themselves, their
country, their families, and
their religious beliefs,

3,79

Greater involvement of faculty
in the decision making process
for program changes,

3,77

To enable the board and superintendant to better understand
elementary education,

3.76

To use programs that are
proven to be effective,

3.76

Development of an "Espirit de
Corps" among students, teachers,
administration, community and
board through common purpose,

3.76

To develop a close working
relationship between the
community and the school,

3.76

To have more efficient use of
school time by teachers and
administrators,

3,75

To encourage more parental
involvement in school.
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ORGANIZATIONAL GOALS
MEAN
RATIONALE FOR
RANK_______GOAL STATEMENT___________________ IMPORTANCE

3.74

To make parents more aware of
their child's activities in
school.

3.71

To develop a comprehensive
list of academic and social
expectations for each grade
level.

3.67

To provide a "better education
for the brighter students,

3.67

To provide a developmental
reading consultant,

3.65

To develop a community school concept,

3.62

To allow more time for
teachers to spend with
children.

3.62

To provide a full time
guidance counselor.

3.61

To develop the ability to
cope with peer pressure.

3.59

To develop an interest in
individual talents in a con
structive way.

3.59

To teach skills in the context
of how they will be used in
everyday life.

3.58

To allow more time for parentteacher conferences.

3.56

To develop an organized pro
gram or method of updating and
revising the subject matter
being taught and the methods
of presentation.
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ORGANIZATIONAL GOALS
MEAN
RANK

RATIONALE FOR
IMPORTANCE

GOAL STATEMENT

3.55

Provide equal opportunities
to prepare children to function
in an ever changing environment.

3.54

To give teachers the oppor
tunity to evaluate programs.

3.52

Develop self awareness in the
students relative to other
people and surroundings in
terms of physical, psycholo
gical, social, aesthetic, and
moral considerations.

3.52

To develop a useful vocational
education program for students
with lower scholastic ability
or interest.

3.51

Physical and motor skills
should be stressed to insure
maximum benefits.

3.49

To develop a policy concerning
academic standards.

3.49

To develop better evaluation
of program skills.

3.49

To develop research skills
and the use of resources for
later life.

3.46

To provide an extensive
summer school program de
signed to meet the needs of
the underachiever.

3.46

To help students promote and
support the principles of
democracy,

3.40

Develop further the individu
alized concept of teaching.
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ORGANIZATIONAL GOALS
MEAN
RANK

RATIONALE FOR
IMPORTANCE

GOAL STATEMENT

3»39

Students should be able to
develop their own values and
act upon these values,

5,39

To develop a policy concerning
the pupil teacher ratio,

3,37

To prepare students to cope
with the responsibility of
getting and keeping a job,

3.36

To provide a better play
ground atmosphere,

3.36

To give teachers complete
discipline authority,

3,34

To develop leadership skills,

3.33

To provide knowledge and skills
enabling each student to cope
with the reality of a job,
marriage, and family,

3.33

To develop a new retention
policy,

3,32

To enable teachers and parents
to understand how a child
learns,

3,31

Each child should be aware of
career opportunities and the
skills needed for those
career choices,

3,30

To develop a better testing
program to diagnose potential
kindergarten readiness,

3»30

To provide an exciting music
program,

3*30

To provide new and interesting
materials.
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ORGANIZATIONAL GOALS
MEAN
RATIONALE FOR
RANK______ GOAL STATEMENT____________________ IMPORTANCE
3.28

To equip classrooms with
adequate furniture including
tables, chairs, shelving, and
easily accessible storage
areas.

3,27

To provide more planning
time and workshops for
faculty.

3.23

To allow for more educational
field trips,

3,22

To provide a bridging room
between kindergarten and grade
one,

3.21

To develop and explore in
dividual creative expression
in art, music, dramatics, and
writing.

3.16

To evaluate students for the
parents more often.

3.14

To enable children to read
and complete a job
application.

3.13

More parental involvement in
tutoring.

3.07

To provide more inservice
training for teachers.

3.07

To develop an understanding
of the difference between a
student's need to be competi
tive and desire to be cooper
ative.

3.04

To provide separate learning
facilities for behavioral
problem students.
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ORGANIZATIONAL GOALS
MEAN
RANK_______GOAL STATEMENT

RATIONALE FOR
IMPORTANCE

3.02

To develop a student
attendance policy,

2,93

To provide an easier transi
tion for nev; students,

2.90

To have an individualized
summer school program.

2.89

To develop an xmderstanding
of the mores of our society.

2.87

To have a full time art
teacher.

2.82

To provide pre-school educa
tion for students from
needy homes.

2.82

Substitute teacher should be
evaluated in writing.

2.81

To help parents understand
their responsibilities to the
community.

2.79

To actively involve the
students in the activities
of the community.

2.79

To introduce the child to a
wider spectrum of social,
economic, and political
theories.

2.79

To develop a learning center
environment in each room.

2,76

The school should provide a
major program of therapeutic
and rehabilitative services
for their youth.
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ORGANIZATIONAL GOALS
RATIONALE FOR
IMPORTANCE

MEAN
RANK_______ GOAL STATEMENT
2.73

To return to a traditional
concept of teaching.

2.73

To provide more supervision
of teachers.

2.69

To expand the teacher aide
program.

2.68

To provide crash courses for
below grade level students.

2.65

To have more students involved
in student council.

2,58

To allow for more homework.

2,56

To provide a pre-kindergarten
for students not ready for
kindergarten.

2.51

Counseling and guidance for all
students, faculty, and admin
istration to eliminate racist
and prejudicial attitudes.

2.51

To provide for departmental
izing of the 5th and 6th grades.

2,50

To create self improvement
classes.

2,49

To provide parents time to
evaluate textbooks before
they are bougnt.

2.48

To provide courses for parents
concerning the elementary
curriculum.

2,46

To place students by potential
and interest, not by grade
level.
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MEAN
RANK

RATIONALE FOR
IMPORTANCE

GOAL STATEMENT

2.43

To have teachers involved in
the Mother's Club.

2.42

To provide more social events
for children, parents, and
teachers.

2.38

To have more assembly
programs.

2.12

The schools should assume the
function of coordinating
community youth and family
service agencies.

2.03

To disallow instruction in
politics, religion, and sex.

1.83

To provide for social events
for the elementary and high
school faculties.

1.77

To have more lecture type
instruction.

Below are the additional goals that have not been ranked.
Please rank them and give your rationale if you feel
strongly about your opinion.
To use the best concepts of the traditional and the
best of individualized.
To provide crash or mini courses for above average
students in areas of interest.
To have more efficient use of school time by administrators.
A total staff of teachers, energetic, well prepared, and
interested in teaching children and skilled in using
problem solving techniques in their work.
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Forni 4A

ORGANIZATIONAL GOALS

Below is the listed rationale for each goal statement.
read them and complete Form 5A.

Please

GOAL STATEMENT - RATIONALE
4.63

Bo develou pood study habits.
Rationale - This should be high on our priorities, but not
on top - 4.2. Lower: I do not feel this should be otir top
priority taking all aspects of the curriculum into consider
ation,

4.57

To stress academic learning in the basic subjects such as
math, reading, and writing.
Rationale - higher: The three R's are the most important.
This is worded such that it could mean a disregard for the
creative arts - if this is the case it should not be the
all, and should be rated lower. This should be higher as
it is the foundation of education.

4.54

To provide remedial reading instruction for all students
two or more years behind.
Rationale - If reading is stressed and worked with extreme
ly hard in low grades, maybe this would not need to be as
high - 4 .3. Only if they will benefit from it. They
shouldn't be that far behind. First of all I don't see
how you can allow a student to become 2 years behind in
reading. If you are finding enough students to fill a
classroom with this affliction, a re-evaluation of the
reading program should take place. I don't feel this
should be the 3rd highest goal of any elementary school.
I would consider this an objective to solving a reading
problem. Why wait until they are two years behind, start
helping them sooner. V/ould this be feasible? How many
are there? Should be higher: to me reading is of maximum
importance.

4.53

To enable each student to read to the best of his ability.
Rationale - Maximum importance, better worded than goal
above - 4 *54.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT - RATIONALE

4,44

To enable each child to know math concepts and computations
that are needed to function in society.
Rationale - I feel this could be ranked lower for elemen
tary, although the older they are the more important it
becomes. Perhaps Junior Nigh would be the best time to
stress this area of learning,

4.42

To develop a well rounded math program from K-12,
Rationale - Math and reading should rank the same in impor
tance,

4.40

To develop a well rounded reading program from K-12,
Rationale - Reading should be above math; if you can't
read, you can't read how to do the math. This should rank
higher - it is a part of 4.57. Higher: Recause if you
can't read you have a problem with all other subjects, I
feel reading is the key to learning and this should take
precedence over a math prorram. Higher: I feel that we
should rate this above math.

4.59

To help each child reach the highest degree of personal
development.
Rationale - Lower: Statement is not clear. In my estima
tion this is an on going facet to strive for. Who is to
judge when the "highest" degree is reached. Higher: I
feel this is the ultimate objective of education, 4 .50:
With a teacher student ratio policy, this could be easilier
accomplished. Should be top. All other goals should work
toward this one.

4.37

To develop a policy of classroom discipline which will
enhance student achievement.
Rationale - Higher: To have discipline and students under
stand and respect it within the classroom is important.
Higher: With proper discipline students will have a better
learning environment. 4.50: More discipline is needed.
Disciplinary action is too limited in the system.
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ORGANIZATIONAL GOALS
RATING
4.36

GOAL STATEMENT - RATIONALE
Each child should develop a good, positive attitude towards
learning.
Rationale - Even higher because if he doesn't have a good
self concept it will hinder his learning.

4.33

To instill respect for the rights of others.
Rationale - Higher: Learning to
role in life demands respect for
of others - learning the "Golden
at home and most children cannot
taught to them. Very important.

establish an acceptable
the law and the rights
Rule", 5s Respect starts
show what has not been

4.31

To develop pride in one's work.

4.31

To create the best school environment physically
emotionally conducive to child growth.

and

Rationale - Higher: If this was placed higher on the list,
many of the previously announced goals would probably come
much easier.
4.29

To improve reading comprehension.
Rationale - Higher: 4«90 because if you don't understand
what you have read, you can't follow instruction for more
advance work. Higher: I feel reading and math should rank
the same in importance. Higher: More work on 1-1 basis
is needed for the slower readers to achieve this.

4.19

All students should have a full understanding of the use
of decoding skills, phonics, and vowels.
Rationale - Should be ranked higher.
steps for good readers.

4 .18

One of the first

To make parents aware of any discipline problems regarding
their child.
Rationale - Lower: If a person is a habitual trouble maker,
the parents should know, but not everything should be told.
A teacher would spend the entire day communicating with
parents. Lower: An extreme problem yes, but any discipline
problem, no. Teacher should be able to handle small problems,
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT - RATIONALE
Higher: If a child is having trouble in school, the chances
are he will have a mental block where learning is concerned.
The parents might be able to help with some of the problems.
Ranked too high - parents are usually aware of discipline
trends and problems. Not all problems - only if constant
and does not make improvements over a specified time.
Higher: I believe these problems must be connected in
order that the child may learn to the best of his ability.

4.11

Students should be able to have 3kills enabling them to
think independently and to assume responsibilities for their
own actions.
Rationale - Higher: Eventually each person has to establish
his role in life and assume the responsibility for his own
actions. He is not always in a position to be "directed"
in his ways. He should develop "good judgement". Higher:
Maybe more responsibility should fall on the child and the
consequences set up by himself.

4.11

To enlarge school facilities.
Rationale - Should be rated higher. We are bursting at
the seams. Higher: This is becoming a greater need every
day. I don't feel the other goals can be reached if some
changes aren't made as soon as possible. One of the first
steps in fulfilling other goals. Higher: We have many
areas of need. Classrooms, specialists rooms, materials,
etc. Should be rated average unless the census for
Gobles proves that it is an immediate need. Kankeu too
low, room for expansion is imperative to a good school
environment, and our facilities are over-crowded now.
Top priority, kids who visit with a social worker shouldn't
have to sit in a closet. Higher: Too many children not enough room - over-crowded classrooms. There is a
large demand for this as you can see by the student
enrollment and class load each year.

4.09

To consider individual differences in physical and mental
development.
Rationale - Higher: We must take into account each child's
needs if we are to effectively teach them. Children learn
in various ways. Higher: This must be one of the first
things looked at, before trying to come across with math,
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reading, etc., concepts, TTore special educational facili
ties for problem children.
4.09

Each student should develop a positive self concept.
Rationale - Also higher: This is primary in successful
learning.
Higher: Self confidence and pride of accom
plishment in mental and physical activity is very rewarding.
Lower: Are you referring to self confidence? Higher: This
is extremely important for self achievement.

4.09

To discipline in such a way so that students learn self
discipline.

4.09

Each child should reach his or her level of competency in
language arts.

Rationale -

hood idea - 7'OW.

Also, should start at home.

Rationale - This should not be rated so high. If this has
to do with foreign languages, I feel learning the basics
well should be most important and then try a program like
this.
4.06

To make sure children are being taught at their own level.
Rationale - % 0 0 Teaching beyond a student's conceptual
ability wastes students and teachers time. Higher: Should
be one of the first things looked at and evaluated. It
does no one any good to try to teach at a level higher or
lower than the understanding level of the child. Higher:
A child working at his own level will cause him to see
improvement in himself, which v/ill encourage interest in
school. Higher: All education should be on a level that
children can obtain at their present stage of development.
9.00 Y/hen we have 25 or more in one classroom, there are
surely 2 or more levels present, how can they all lie
taught on 1 level?

4.04

To enable each child to function sucessfully as an indivi
dual and as a participant in n. group function.
Rationale - 4»50 This is something which is needed if he
is to function as an adult, even if he doesn't further
his education.
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4.01

Fore communication between the staff, principal, and parents.
Rationale - 5*00 Very important. If parent-teacher-principal
are all aware of the role they play in child development,
they can serve each other well as a sovirce of input for
each other when weaknesses occur in school or at home. This
goal should he much higher as this can many times point out
deficiencies of the school program and future needs. Should
rank hipher as it directly effects achievement. This should
be ranked higher so it reaches the parents faster. Much
higher, Morale is very low and this is inexcusable. Higher:
Tetter encouragement and backing from ad mi n is trat io n . Fore
parents realize their responsibility in helping their child
ren learn,

4.00

Each student should acquire acceptable social habits as
well as academic skills needed to continue on in Junior
High,
Rationale - Higher: A coordinated effort between the
buildings to ensure a better transition and preparation
for Junior High and Senior High, The school cannot accept
total responsibility for social habits and fulfill obli
gations to basic education, 2,00 Schools should not be
responsible for social habits, I didn’t think the school
had the right to push their social beliefs off on others.

4.00

To teach good health habits starting in kindergarten and
continuing to grade 12.
Rationale - I believe this should rank as high as reading
and math. Rated too high, this is not the schools respon
sibility. Thin should rank higher, part of personal
development - mental and physical. Much higher, good
health habits provide the good body, which is, and must
be, the foundation for good learning response. Lower:
Only to a limited extent. Higher: Health and learning
go hand in hand. We need to better equip our students
with good health habits that they will carry into adult
hood.

3.96

To provide for special education in our own school.
Rationale - 5.00 a definite need in this area. A full time
teacher could be kept very busy and many children who now
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are just sitting around learning nothing would greatly
benefit and teachers could devote more time to a regular
classroom. We should have a facility here rated 5.00,
Higher: There are many children who are not just intellec
tually in need of special attention, but also emotionally
and socially in need of this type of environment. More in
the area of learning disabilities for those who can't handle
the classroom. This should be ranked higher and be com
bined with mental development.
Lower: This is better done
through central facility by persons well trained in instruct
ing those children.
Lower: Probably better service can be
given at a central location. Higher: More importance
should be on the slow learner. They take away from the
classroom environment, which is geared average to high.
Should be higher. Special education is in great need and
could help eliminate problems at their birth, rather than
have to wait and wait for services until the situation has
blossomed and taken deep roots,

3,96

To develop a better working relationship between the staff
and administration.
Rationale - Higher: Morale seems lowest it's been in ages.
Higher: Make a better atmosphere for working with people.
Need more positive than negative feelings,

3*96

To develop harmonious non-threatening positive interactions
between students and between students and teachers.
Rationale - 5.00 With respect and the right discipline, it
could be achieved. Higher: The better rapport and under
standing we have among us, the easier it is to teach.

5*95

To keep the building clean.
Rationale - A goal of very minor importance as compared
to most. Surely some other goals are more important than
this. Higher: If we promote the goal of personal health
then we should also go along with this goal. Rated too
high, this is important, but hardly has to do with a good
education. Good idea, but doesn't rank with reading devel
opment, should be ranked lower. 3.0 The building seems to
be clean at present, and I don't think additional expense
and time is needed. Much higher: The building at times
is almost embarrassingly dirty.
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3.92

To help promote an eagerness for learning outside the
formal school process.

3.92

To acquire a feeling of pride towards our school.
Rationale - Obviously important, but won't it happen by
itself when other things run smoothly. As a goal it has
no value by itself. 4.1 Good if higher and worked on
could help in man:/ areas.

3.90

^o develop an interest in mathematics.
Rationale - Should be higher. If the interest isn't there,
they don't learn. Lower rank: ICxposure and encouragement.

3.39

To develop a love for reading.
Rationale - Good idea. ”m t should include padlocking all
T.V.'s. Goal should read - Reduce television garbage
consumption by 75%» replace with books or channel 35.
Should be higher. If they don't en.joy reading, they won't
read. Higher: The basis of developing desire to learn
and enjoying it. Lower rank, exposure and encouragement.
Higher: It opens infinite doors to learning, adventure,
good use of time, etc,

3.36

To help students develop respect and appreciation for
their natural environment.
Rationale - Higher: Our environment has changed for the
worse in the last 30 to 100 years. If we don't learn to
respect and appreciate it, there will be nothing left for
future generations. Rated too high. Nuch more important
things are to be taught in a school. Higher: A "better
way of life" stems from interaction with nature as related
to vocational pursuits. Lessons of nature come late with
lessons of life.

3.30

To instill a loyalty to and a love for themselves, their
country, their families, and their religious beliefs.
Rationale - Lower:
I feel this is something that needs to
be encouraged from the home. This is more important, I
feel, because people need something to believe in and a
security. Rated too high. Don't think it's school
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responsibility. Higher: Each of these in balance to each
other causes a stable person. Very typically WASP AMERICAN.
Is not o’ir ,iob. Oc t job is to widen their scopes, open the
mind, and see, not put no blinders. At bottom, much lower.

5.79

Greater involvement of faculty in the decision making
process for program changes.
Rationale - Higher: Teachers are the ones v/ho have to v/ork
within the confines of a program. V/ho is a better .judge
of what is needed or not. Those in the "Ivory Tower" are
often out of touch with v/hat really goes on. Rated too
low. faculty opinion should be an important factor in
program changes. This should rank higher because it direct
ly effects the morale of the staff ie. the child.
(Happy
teacher, Nappy kids.) Higher:
V/ho knows better what the
child needs than the people v/ho are with them everyday in
the classroom situation. Higher rating needed. When some
one has to teach a pro,gram, they need to understand and be
able to v/ork easily in that program. Higher: Their exper
ience of teaching should enable teachers to be involved
with oro/ram changes. u igher:
If teachers understand and
enjoy v/hat they teach, the children will be happier. Yes,
should be at too, Wore participation raises morale, and
increases productivity,
5.00 rpoo much conflict between
some - might save some bars’' words and back stabbjng,

5.77

To enable the board and superintendant to better under
stand elementary education.
Rationale - rph.is is a very important factor on the elemen
tary staff. I feel the Hoard doesn't know where their
money is going; or v/hat our programs are like. Should be
rated higher. I feel board members should be made to sit
in on classes now and then. Higher: Basically it goes
along with the above. How can good changes take place if
the administration doesn't know what is going on or doesn't
understand the needs of the elementary school. Higher: In
my own mind, I feel neither knows what's happening in this
building. Higher: If they are to make decisions about it,
they better know what they're doing. Higher: I feel they
are more concerned with High School - we need more atten
tion from Board.
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To use programs that are proven to he effective.
Rationale - I don't see that this is necessary. All teachers
like to experiment with nev; ways of presentation, I would
rate this at the bottom or not at all. Ambiguous goal program is only as effective as teacher belief in it's value.
Lower: V/hat is proven effective for one school or class
is not necessarily so in others. Not necessarily. The
Gobles math is great, and the new reading programs, Alpha
people, etc, are far more interesting than good old Rick
and Jane, Higher: Using a hit and miss process wastes
time, money, and the chances are greater that some students
will fall behind,

3.76

Revelopment of an "Gspirit de Corps" among students, teachers,
administration, community, and board through common purpose.
Rationale - Uigher: I believe this says what the goal on
the bottom of p ,117 says except it includes parents, 4
5 I believe this is of great importance and should be ranked
higher. Positive attitudes are much more conducive to co
operation, Should rank higher, for morale is low. Higher:
Common understanding by all, and all working towards the
betterment of society through education can reap benefits,
A person in "education" has to be social service minded,
not here just for the paycheck,

3.76

To develop a close working relationship between the com
munity and the school.
Rationale - This goal should be much higher as community
involvement is necessary to an effective educational
program,

3.76

To have more efficient use of school time by teachers and
administrators.
Rationale - Rated too low. Seems teachers are not as
organized as they could be, TTigher: V/ith more and more
diversions from the basics, increasing efficiency has to
be developed with the limited time for "basic develop
ment", I personally don't think I waste one minute of time
in my classroom. I'd really like to know what is meant by
more efficient use of time. Administrators, I think, could
use their time more efficiently.
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5.75

To encourage more parental involvement.
Rationale - Higher: Some of the previous goals are not
possible without parental involvement. Parent's help in
the classroom would be greatly appreciated. Higher:
Parents need to know the tine significance of elementary
education and their part in the cooperative efforts.
Higher: If they're willing I'm sure many good things
could be accomplished, and in turn they would be better
able to understand what things go on in the school that
both enhance and inhibit the children's learning. Lower:
There is already adequate involvement in school. This
should be about ;'/l, so the parents know what is happening
and how to help,
(with 5.74)

5.74

To make parents more aware of their child's activities
in school.
Rationale - Higher: Greater awareness of child develop
ment would bring more interest for both child and parent.

5.71

To develop a comprehensive list of academic and social
expectations for each grade level.
Rationale - Y/e need accurate criteria to effectively
evaluate student progress and competency. This should
be higher. 4+ This would be of great value for parents
and teachers. Rated too high. However, in an indivi
dualized system T feel this would be a big help to parents.

5.67

To provide a better education for the brighter students.
Rationale - Higher: If we don't we might lose their en
thusiasm for learning. Higher: Some students become
bored and T feel they should be challenged so they use all
their capabilities. 4+ There needs to be more challenge
for "bright" particularly in the grades 7-12. This is
ranked too high. I think we have a bigger problem in
trying to help the below average, and maintaining the
level of the average child. Higher: The gifted child
should not be required to remain stagnant. Let's offer
him something that's going to be a challenge. I don't
feel the brighter students deserve any better education
than the average or below average.
Education is supposed
to be an "equal opportunity" experience. Why should it
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be that
those who follow the beaten path ret the advan
tages? The Wright Rrothers, Einstein, and Edison were
all drop-outs.

3,6?

To provide a developmental reading consultant.
Rationale - Higher: One reading specialist cannot possibly
handle all the needs of 600 children, and do a really
effective .job. Hot necessary if teachers and parents do
their job.

3.65

To develop a

3.62

To allow more

community - school concept.
time for teachers to spend with children.

Rationale - Should be rated higher. We have too much busy
work, paper work, etc., and too many kids to spend enough
time with each. Higher: Needed for continuing progress.
Rated too low. Don't feel teachers are really trying to
know the individual child. Should rank higher: This
effects achievement. Higher: Possibly the elimination of
a few recess schedules or shortening the lunch period
would leave more time for stuident-teacher interaction.
Lower: The school day is already long enough. TTigher:
The only way to achieve more individual attention is
putting the size of the classroom at a maximum and stick
to the policy.
3.62

To provide a

full time guidance counselor.

Rationale - A student's best guidance counselor is his
teacher. I would rather see the professional level of the
teacher raised to include these duties. I have not seen
the usefulness of such a person with my students. The
teacher should be guiding. Higher: Children need a
mediator, someone they can talk to without fear of any
repercussion. Especially in this rural area where there
are social and emotional problems. Mot necessary. Heeded
on Junior High level. Should rank higher. Children must
be reached emotionally before they can function in a class
room. Higher: There is a real need for a person a child
can talk to in confidence. Lower: Use other resources
for elementary children. Uigher: Until some children are
reached emotionally, they will never be reached academically.
TTigher: T feel we need a trained person to help our students
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cope with their home and school environment. Until many
of these problems are dealt with, the student will have
difficulty attending to academic tasks. Ranked too high.
Not as important at elementary level as it is on secondary
level, 4 Maybe a counselor could get more attention from
the board to push some special ed, into this system, V/e
have a definite need for a full time specialist. Higher:
We need someone to work with kids having problems,

3.61

To develop the ability to cope with peer pressure.
Rationale - Lower: Are we in favor of using peer pressure
to get a child to perform? lower: This a home responsi
bility,

3.59

To develop an interest in individual talents in a
structive way.
Rationale - Lower:

3.5R

con

This again is a family decision.

To teach skill s in the context of how they will be
in everyday life.

used

Rationale - 3 This would increase the relevance of stu
dents work. Motivation, therefore, should increase.
Should be higher on scale. If they can't use them, v/hy
teach them.
3.53

To allow more time for parent-teacher conferencesZ
Rationale - 4 This is important, but should already be
operating as a major goal. Should be higher. V/e need at
least 20 minutes to have any effective communication.
Higher: I think they would be so much more effective in
helping the students in their work areas. It will also
give more time for teachers and parents to know each
other and thus create more of a community-school concept.
This could be lower, it is unimportant as most teachers
will have a conference any time you request it and it can
be as long as necessary. Higher: More conference time
would enable parent awareness of the child's activities
and development. Higher rank, I hate waiting because not
enough time was allowed and then I feel rushed. Lower:
Parents that need more time should arrange for a private
conference with the teachers. Perhaps teachers could help
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by coming right to the point with parents when the child
has a special problem. Why not ring
a bell every 10 to
15 minutes to signal the end of a conference?
3.56

To develop an organized program or method of updating and
revising the subject matter being taught and the methods
of presentation,
Rationale - I would like to see this placed high on the
list. It is easier to motivate with new material,
higher:
With the fast changing world around us, updating methods
of subject matter is necessary.

3.55

Provide equal opportunities to prepare children to function
in an ever changing environment.
Rationale - Higher: There seems to be a tendency for some
staff to place their concerted efforts on the average and
above average students, with some neglect for the slower
students, however, equal opportunity does not insure equal
educational growth. lower: Equal opportunities are
guaranteed by law.

3.54

To give teachers the opportunity to evaluate programs.
Rationale - 1Tigher: This goes along with greater involve
ment, The teacher sees how a program works first hand,
higher: Again who can tell better the effect on quality
of a program, than the people who work with it on the
students level.

3.52

Develop self awareness in the students relative to other
people and siirroundings in terms of physical, psycholo
gical, social, aesthetic, and moral considerations.
Rationale - Lower: Teachers can't do all, homes must take
on their responsibilities to a greater degree.

3.52

To develop a useful vocational education program for
students with lower scholastic ability or interest.
Rationale - 5 This will simply help meet the needs of a
greater spectrum of ability. Lower: I don't feel voca
tional training is that important on the elementary level.
Higher: If the ratio proved it necessary, a vocational
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program would be very beneficial. Higher: Students like
this really waste much valuable time. Lower: Not applic
able at elementary level. Higher: Improve in vocational
areas in High School.

5.51

Physical and motor skills should be stressed to insure
maximum benefits.

5.49

To

develop a policy concerning academic standards.

Rationale - Higher: This would provide more consistency
between teachers and their grading. Lower: Unless you
plan on a standard for average students and one for the
underachiever.
3.49

To

3.49

^o develop research skills and the use of resources for
later life.

develop better evaluation of

program skills.

3.46

To provide an extensive siimmer school program designed
to meet the needs of the -underachiever.
Rationale - Lower: Summer school is not required. There
fore, expense is not justified. 4 Some parents are sending
children for selfish reasons, the really needy ones are
not getting it.

3.46

To help students promote and support the principles of
democracy.
Rationale - Much more important, because they need to have
respect for their form of government. Higher: More fami
lies and their children accept the "socialistic approach",
indicating that our great society owes them a comfortable
living with no or little effort on their part. Our demo
cratic approach shall be for each and all to contritmte to
their own welfare,

3.40

Develop further the individualized concept of teaching.
Rationale - Higher: This goes hand in hand with all the
goals of helping each child reach his potential in the
3R's and also in personal development. Rated too high,
our school is almost too individualized now. Lower:
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Individualization may not work for all children in a class
room situation of 50 students. Lower: V/e have enough
individualized teaching. The students are not capable to
motivate themselves at an early age. Higher: Each child
would be able to move ahead in areas that he is good in
and spend more time on problem areas. Should be higher,
deals with development to full potential.

5.59

Students should be able to develop their own values and
act upon these values.
Rationale - 0 This happens too much already. Students
should acquire time honored values. Lower: Students
should be guided in their value-making not ,just allowed
to do something because they think its all right. Lower:
Something that can be developed through the family, or
it should be. Lower: This comes from the home, values
are affected by parents and home environment. School is
an educational facility and responsibility for values
should remain in the home.
Lower: They are too young
and need guidance. Lower:Students are
to immature to
set values. 4 Hust learn to compromise. Lower: They
cannot develop their own values until they have had time
to learn all of the pros and cons in whatever area they
are thinking about.

5.59

To develop a policy concerning the pupil teacher ratio.
Rationale - S basically important. Students need the most
time afforded to them. Higher: Too big a group, too
little discipline. Higher: This should be in teacher con
tract, Higher: How can we be expected to attain these
,goals if we have a high pupi1-teacher ratio. There's no
way we can provide for the individual needs of children.
Rated much too low. This should be rated near the top.
Class size should he a reasonable size for teachers to
teach effectively. I feel this may be rated too high. I
feel a good teacher isn't hampered by reasonable numbers.
Higher: Our K. and 4t grade situations this year are
detrimental to the teachers and students who are a part
of the situation. Higher: Fore attention should defin
itely be put upon this. Higher: If the ratio keeps
climbing, all the above goals are more difficult to reach.
Higher: Students and teachers need protection from over
crowded classrooms. I do not feel students are receiving
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the education they are entitled to when we have extremely
large classes. 5 Definite need, who can teach 37 in one
classroom? Do we have super teachers? Overcrowded rooms
aren't conducive to learning.

3.37

To prepare students to cope with the responsibility of
getting and keeping a job.
Rationale - 5 This should be our sole purpose. This is a
very inclusive goal if you think about it. Lower: I feel
this should be in high school. Elementary school should
stress learning of basic subjects first. Lower: Out of
place for Elementary, Rated too high. This is not an
elementary school responsibility. Lower: I feel this is
a job more for Junior and Senior High. Lower: Does not
apply.

3.36

provide a better playground atmosphere.
Rationale - Higher: Children are learning on the playground
how to get along with their peers, not enough guidance now.
Higher: I believe this v/ill eliminate some of the disci
pline problems and create more of a pleasant surrounding
and. thereby foster better social growth in children.
4 Parents should observe. Higher: T-Tore interesting things
should be provided, play fields and apparatus separated,
the general physical nature if improved, would help better
the atmosphere. How about some grass and trees? Higher:
Nore supervisors and better qualified supervisors needed.
4 Heed more activities on the playground.

3.36

To give teachers complete discipline authority.
Rationale - This should be higher. Students know that
teachers can’t spank - especially in upper El. Higher: I
think students realize that teachers have no real author
ity over them. In some cases I think that students need
to know that the teachers can exert pressure on them with
out approval from parents. Higher: With more authority
in this area I feel the discipline level would greatly
increase. Lower: Parents should be aware of situation.
Lower rank: If there is a problem, the parent should work
in co-operation with teacher. Lower: Some teachers may
abuse this by taking out dislikes of a particular student
in punishments. There are teachers unable to control their
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tempers, 5 Yes, Yes, the kids know who has discipline
authority and who does not, 3.7 Maybe not complete but
more than they have now. Lower: Not that important,

3.34

To develop leadership skills.

3.33

To provide knowledge and skills enablingeach student
to
cope with the reality of a job, marriage, and family.
Rationale - Lower: I don't think we need to burden them
with these decisions in elementary. Lower: Again I feel
this a job for Junior-Senior High. Higher: If they can't
handle job, marriage, family when get out of school, where
will they get the skills and knowledge after gradviation.
Higher: The increasing divorce rate and family instability
requires the educational unit to "pick up the slack".
Useful employment and concerted effort on the part of
parents is a positive factor towards increased family
stability. Lower: Should be a goal of the High School.
Lower: Hot important for elementary age children. Higher:
This could be useful to students. Not enough emphasis is
placed on the future decisions with goals after high school.
Lower: More for high school students.

3.33

To develop a new retention policy.

3.32

To enable teachers and parents to understand how
learns.

achild

Rationale - Higher: How can we effectively teach without
this understanding? Higher: How can we teach if we don't
understand this, 4 This is of vital importance and should
be ranked higher. V/hat good are programs if the adults
don't know how a child learns. Lower: Sounds like an
impossibility. Lower rank, v/hat perhaps but not how.
3.31

Each child should be aware of career opportunities and the
skills needed for those career choices.
Rationale - Higher: Rural children need to be exposed to
more career opportunities and to get an understanding of
what is available beyond the limits of Gobles. Hated too
high for elementary schools. Very important for high
school. Higher: The "world of work" is assuming a more
important role in t he lives of people. Lower: Does not
apply. Lower: More for nigh school.
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3.30

To develop a better testing program to diagnose potential
kindergarten readiness.
Rationale - Higher: ^oo many children are pushed into
school early only because mother wants it. 4+ ^'his is a
must to prevent failure on the child's part. Lower: It
seems time is wasted here as most parents don't heed the
outcome of such tests, higher: Let's make sure a child is
ready for school rather than mom wanting to get rid of him.
Lower: Phooey. Nigher: kindergarten is no longer just a
social development for children. Letter testing for readi
ness is necessary. Much more academic v/ork is started at
this level. Won't do much if parents are not willing to
co-operate, higher rank, there is such a difference here
that it v/ould be beneficial to the teachers if there is
less gap between those that are very ready and those v/ho
are not. 3 Some should not have entered K and if tested
properly at first, covild have been helped sooner and not
have wasted a year and learned nothing, higher: Could
possibly be done with pre-school program. Higher 3.S.

3.30

mo provide an exciting music program.
Rationale - higher: Students are missing a great deal by
not be.inr taught vocal skills and having the opportunity
to perform these skills in public and school functions,
higher:
Our music program now is as low as it goes. It's
self defeating. Children in
1, and 2 are tuned out
already. 4+ Music can reach some children that cannot be
reached in some areas and needs to be explored as an impor
tant part of the day and not a frill. Lower: Academic
subjects more important at this are. -Higher: Should be an
integral part of the total education - an area the children
enjoy. Lower: I feel there are other areas that should be
attended to before music. Needs improvement - 3.7.

3.30

To provide new and interesting materials.
Rationale - Higher:
Nasier to motivate, 'Tiis could be
higher. Anyone v/ill learn easier if the subject matter is
new and interesting. Lower: A change from grade to grade
should provide this.

3.28

To equip classrooms v/ith adequate furniture including
tables, chairs, shelving, and easily accessible storage
areas.
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Rationale - 4.5 Reed more storage space in our rooms.
'ri~her: We should create a more conducive atmosphere for
learning. Rated too low. One can teach more effectively
if all necessary equipment is provided. This should rate
much higher, and is a must in order to maintain an adequate
physical environment and to allow programs to grow and
exist. Higher: Provide adequate storage and display of
project. Then work area surfaces.

3.27

To provide more planning time and workshops for faculty.
Rationale - Higher: With the goals of working with the
individual needs we must have more time and more workshops
in these areas. Much lower, I feel teachers are paid
enough for the time spent to do more of this during their
time off (summer). 1.0 This should he done during free
hour or at home like other jobs. Higher: Workshops more are needed. Lower: As professionals they are expected
to take independent action towards these ends. Lower rank,
summers are for tb.1 s .

3.23

rk> allov? for more educational field trips.
Rationale - Trirher:
If money is available, very useful in
vocabulary development, higher: Gobles district does not
provide for many areas if parents don't take trips with
children and broaden their outlook on life, then the
school should. >Tigher: This a part of helping a child's
attitudes and making him/her more aware of the world around
them. Higher: "andled right, they can be an everlasting
learning experience. Higher rank, Winnie the Pooh was a
great success for the first graders. Lower: Unless enough
adults are along to see that each child takes notice of the
important points of the trip.

3.22

To

provide a bridging room between kindergarten and grade one.

Rationale - Tv-is should be rated 5 for children to get a
good start and not end up in the "low group" for the rest
of their elementary years, higher: Many children do not
benefit from being retained in K, but they are lost in
first grade. I think a bridging room would eliminate this.
Lower rank, better pre-testing. Higher: Many students are
held back due to the lack of such a room. Instead of only
being in school a half-day, this would allow the child a

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p roh ibited w ith o u t p erm ission.

131

ORGANIZATIONAL GOALS
' GOAL STATEMENT - RATIONALE '
whole day of school plus a smaller class ratio, so that he/
she could receive that special help needed. Much higher,
to allow for less mature kindergarteners to have an addition
al year to develop their skills rather than just repeat them
with less mature peers,
3.21

To develop and explore individual creative expression
music, art, dramatics, and writing.

in.

Rationale - Higher: If a child has talent in any of these
areas, it needs to he encouraged early. Lower: Here again
academic more important. Higher: Helps students build
self esteem and worth in their individual talents - not
necessarily "academic",
3.16

To evaluate students for the parents more often.
Rationale - Higher: If parents know immediately if their
child was having difficulty they could help - sometimes.
!righer: Parents can’t help students with problems unless
they know where their child stands, Higher: Hy the
semester report the students are too far behind to be
able to catch up.

3.14

To enable children to read and complete a job application.
Rationale - Lower:
I really don't feel this has much place
in an elementary curriculum. Should be higher, if they
can't fill out an application, how can they get a good job?
TTigher: More and greater emphasis on the "career" oppor
tunities.

3.13

More parental involvement in tutoring.
Rationale - 4.5 Mothers Club could sponsor parent work
shops. Parents can't help students with things they don't
know about, TTigher: I think this is one of the best v/ays
parents can become involved in school and learn about school.
Lower:
Oon't feel this should be necessary. Higher: Paren
tal interest in tutoring his or her child leads into the
parent involvement in the child-school relationship.
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3.07

To provide more inservice training for teachers.
Rationale - Higher: If teachers are to he good, teachers,
they must always he on the lookout for new ideas, and
these inservices are a way to do so. Rated too low.
Teachers should he trained to implement new programs, etc.
Much lower - do it on their own time.

3.07

To develop an understanding of the difference between a
student's need to he competitive and desire to he cooperative.

3.04

To provide separate learning facilities for behavioral
problem students.
Rationale - 0 behavioral problems should he corrected so
that children can cooperate in the normal classroom, by
making exceptions to this behavior, we condone it. 4.0
This is a must if all children are to be reached. A
greater understanding is a necessity of the children who
have these problems. Higher: This would create a better
learning situation for other students. Lower: ^hey should
be sent home. Lower rank, cost. Lower: I do not feel
they need separate learning facilities, but rather the
classroom teacher and the home need professional guidance
in helping this child, 5 They need more attention and
practically 1 to 1, then possibly we could find the basis
to their problem.

3.02

To develop a student attendance policy.
Rationale - Higher:

2.93

This should be part of school rules,

To provide an easier transition for new students.
Rationale - Lower: I feel we are adequately providing for
these students now.

2.90

To have an individualized summer school program.
Rationale - Higher: Summer school is a waste of time un
less each child gets the tutoring he is going for.
4.0 For those who show a definite need in specific areas.

2.89

To develop an understanding of the mores of our society.
Rationale - Lower: Most of the "mores" of our society are
quite outdated and prejudicial. Lower: Family responsibility.
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To have a full time art teacher.
Rationale - 5 Most of the staff do an adequate job as art
teachers. But this is one area where students deserve
better than an adequate job. Lower:
-rot needed in Elemen
tary. Mpher:
About 4.3 children should learn basic art
techniques and develop creativity.

2.82

To provide pre-school education for students from needy
homes.
Rationale - Lower: Needy families do not necessarily need
pre-school education any more than everyone else. Lower:
I feel this to be almost an impossibility. Hipher: Needy
children should be provided with an equal opportunity.
Lower: We're already subsidizing the needy more than is
called for. Let's make it for anyone who needs it regard
less of their financial status. Lower: Should be allowed
for students from all homes or not at all, Mpher: We
need to help these children before they reach kindergarten.
They need manv experiences at this early are that they are
not pettier at home.
8 A definite need, but most needy
families would not accept it or show an interest. 4.0 From
all homes.

2.82

Substitute teacher should be evaluated in writing.

2,81

To help parents understand their responsibilities to the
community.

Rationale - Much hipher, a rood sub is very important.

Rationale - Lower: We're not involved in adult education.
I could understand the poal if it were responsible to the
school. Lower: This is not the school's responsibility.
Parents should know this already. Hipher: Too many take
everythinp for pranted. Lower: This is not our job.
Lower: School is for teachinp the children. Lower: I
could see helpinp parents understand their responsibilities
to the school and their children. 1, not school's
r espo n siM l ity.
2.79

To actively involve the students in the activities of the
community.
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Rationale - Lower: Again, our ,iob is difficult enough in
teaching the 3R's plus. Hopefully if all our other goals
are taken care of a child will himself want to become more
involved. Lower: Parents could help much in this area.
Lower: They can do this on their own time. Lower: Teach
ers have enough to do. Parents could form clubs to involve
students if they wish.

2,79

To introduce the child to a wider spectrum of social,
economic^ and political theories.
Rationale - 0 If anything we need to narrow the scope of
our program to yet every kid on the wagon rather than cater
to the elite. Lower: At this aye? Too hieh. These theories
need not he introduced until the child is in high school.
Lower: hot for elementary. Lower: You may he violating
some laws if you start stressing politics. Higher: If
more importance were placed here, the children would be
come more aware of their community and world around them.

2,7C)

To develop a. learninr center environment in each room.
Rationale - This may not always be the "best" way to teach.
I v/ould rank it very low. TJirh.er: fach room should he a
learning center.

2.'76

The school should provide a maior pro/■■Tara of therapeutic
and rehabilitative services for their youth.
Rationale - No - Not school responsibility.
If child is
or has a problem, tV- school should refer him to someone
v/ho can help.
Tower: This county has a social services
office or facilit -.

2.73

To return to a traditional concept of teaching.
Rationale - Very low, not necessarily the best way to teach
for all students. Lower: Row are we to provide for the
individual needs of children and insure their potential
growth in a traditional structure. No, I feel today's
teaching methods are better, our children are brighter
than their parents v/ere. 4+ In certain areas this is a
proven tool and some children need this, at least as an
alternative. Rated too low. Some of the traditional con
cepts (such as discipline in class room) are very good.
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Higher: According to national testing someone is failing.
Is it the method of teaching? Lower: Teaching from the
class book is no longer effective. Interest, development,
objective production is more humane. Lower: limes have
charged. Let's use the new innovations until someone proves
them wrong. Higher, in some aspects. Lower: Too many
new ideas around that will help students today. Lower:
We need to re-evaluate v/hat v/e have and move forward, by
returning to traditional education. I feel v/e v/ould be
losinr all the valuable and worthwhile aspects of the pro
grams v/e now have.

2.73

To provide more supervision of teachers.
Rationale - Lower, T don't understand v/hat they want to
supervise,
"ated too low, supervision is necessary to pro
vide Lest faculty possible. Should not he necessary.
rTigher: Some teachers feel they should do as little as
they have to, Teen watch of v/hat percentage of stvidents
fail in a. particular subject. If there are too many, the
teacher's method of teaching should be evaluated and changed.

2.nQ

To expand the teacher aide urogram.
Rationale - Higher: We need the help of others if we are
to provide for all of the needs of all children. Higher:
If this would give the teacher more time to v/ork with
students, Higher: ^ we continue to have an overload of
students. Let's get some qualified help. Should not be
necessary if they are professionals as they claim to be, 0,
Higher: Aides allow for more one to one basis in the teacher-student relationship. Wore aides is a must to have the
time to spend with kids and not on paperwork. Should be
higher. Higher: Ranking with 3.62. Unless v/e have T.A.
help, there isn't time for 1 to 1 help.

2,60

To provide crash courses for below grade level students.
Rationale - higher: If it proved successful. Lower:
I
don't feel crash courses can achieve much purpose on an
elementary level. ^00 low, this should he ranked higher
than the crash courses for the above average child. Lower:
A low grade level student v/ould not work v/ell in a crash
type program. Lower: If they can't keep up, how can they
perform in a crash program? This should be hi gher. It
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might benefit the child if he had special education in his
or her weak subjects. Higher: Should have intensive study
in one area for 4-6 weeks. Enabling them to catch up with
the majority of the class. 5 on 1 to 1 basis - daily,

2,65

To have more students involved in student council.
Rationale - Higher rank.
learning experience.

2.58

Student government is a good

To allow for more homework.
Rationale - Lower: There is more to learning than bookwork.
Lower: I do not like the idea of homework unless a child
needs extra help or wants to do extra work. Seven hours of
school a day is all that should be required of a student.
Lower:
During class time, the teacher should explain the
lesson, answer questions and then allow students time to
do the work. Higher: In the upper grades the student needs
to learn to better budget and make use of home time.

2.50

To provide a pre-kindergarten for students not ready for
kindergarten.
Rationale - 5 I feel this is a great idea. Perhaps v/e
wouldn't have as many retentions in lower elementary, and
it would give the child v/ho had late birthdays an extra
year before starting K, if not ready according to teaching.
Yes, this should be much higher, but is it financially
feasable. Lower: If a child isn't ready let them wait a
year. 1,0 Who isn't ready for K if not hold back for a
year. 5 Maybe we v/ould not have the problems in K now if
some had attended a pre-K and been somewhat adjusted
socially.

2.51

Counseling and guidance for all students, faculty, and
administration to eliminate racist and prejudicial attitudes.
Rationale - Lower: Just who is to determine these attitudes
and v/ho has these attitudes. Lower: With adults it wouldn't
matter. Parents should teach this in the home. This is
why we have all the problems there are in the world, cause
this is always put at the bottom. Should be at top. Ma
jority v/ill rule on this as unimportant, as it does in
our v/hite racist society.
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To provide

for departmentalizing1 of the 5th and 6th grades.

Rationale - Lower: Now it is nice to overlap the various
studies and refer from one to another.
Higher: In the
absence of a middle school, this might be helpful in pre
paring the student for Junior High, Sixth grade only.
Higher: Perhaps it would be helpful at this time to have
a limited amount of departmentalizing in these grades.
Perhaps even departmentalizing in the aspect of teacher
philosophy,
2.50

To create self improvement classes.
Rationale - Lower: Schools need not involve themselves.
Lower: Not a function of school.

2./]9

To provide parents time to evaluate textbooks before they
are bought.
Rationale - 4 Parents should have this right. They do a
lot of teaching too. 'ower: Most parents aren't profes
sionally trained to adequately .iudge the value or non-value
of a text. Lower: Just v/hat do parents know about elemen
tary curriculum and the buying of text books. That would
be like me trying to tell a doctor which drugs to use.
Lower: They don't know what to look for. They'd be look
ing for types of programs they had as children. Lower:
Not necessary. 'To, should be lower. If this is as it
connotates, it will be another southern situation of text
books, where parents want to close off life to their
children. Lower: I do not feel it v/ould be workable to
have parents evaluate text books. They should however be
told why certain books are purchased.

2.48

provide courses for parents concerning the elementary
curriculum.
Rationale - Higher: Parents should know what expectations
are at each grade level. Lower: Some of these goals are
verging on the ridiculous, like I said before if parents
are so interested let them volunteer their time in the
classroom. Lower: Not necessary. 4 Most parents aren't
concerned enough - but a good idea.
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2.46

To place students by potential and interest, not by grade
level.
Rationale - Lower: Kids need time to develop. Higher:
This would come about from individualized teaching programs.
Each child would be learning at his own ability level.
Higher in his interest areas, lower in problem areas.
They would not be hampered by being forced to keep up
with brighter students in the areas that give them pro
blems, 4.0 V/ould encourage children to push a little
harder in areas where he lacks,

2.43

To have teachers involved in the bother1s Club.
Rationale - Should be ranked higher to promote better com
munication. Lower: Mother's Club can help in many areas,
but teachers are pressed for time already. Lower: Teach
ers have no place in Mother's Club. Higher: I feel v/e as
teachers should be represented at Mother's Club. This I
feel would bring more communication betv/een the groups and
help in the education of our students.

2.4-2

ff!o provide more social events for children, parents, and
teachers.
Rationale - Hirher: '-'ore for children.
have enourh social events to attend.

2.38

Lower:

V/e already

To have more assemblv programs.
Rationale - Higher: I think this would be one v/ay of
creating pride in our school. Higher: Can be a good part
of a total education. Higher rank, gives students a feel
ing of being part of the total school not just a member of
a class,

2.12

The schools should assume the function of coordinating
community youth and family service agencies.

2.03

To

Rationale - Lower:

Hot our job.

disallow instruction in politics, religion, and sex.

Rationale - 0 That doesn't leave much does it?
Violating lav/s again.
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1.83

To provide for social events for the elementary and high
school faculties.
Rationale - Higher: More positive inter-action of the
faculties could produce a "closer" feeling and possibly
coordinated efforts on curriculum plans. lower: No impor
tance. Lower: If members of the faculties enjoy each others
company they can plan activities by themselves, it shouldn't
be a .goal for the school to obtain.

1.77

To have more lecture type instruction.
Rationale - 0 How boring for a child. Higher: Kids have
to be able to learn by this method too. Lower: Retention
tends to be low. Lower: Students at this level learn
from example and doing less from lectures.
To use the best concepts of the traditional and the best
of individualized.
Rationale - Too much individualization in over-crowded
classrooms causes less help when needed. Seems like it
would Le a very difficult job to sort them out. Traditional
methods don't seem feasible for the .ind.ividual.ized program
but .if it could work, it would be great.
To provide crash or mini courses for above average students
in areas of interest.
Rationale - V/ould be nice, but not a necessit?/ for good
education. It seems it v/ould be better to provide above
average students with the opportunity to move at a faster
pace in academics.
To have more efficient use of school time by administrators.
Rationale A total staff of teachers, energetic, well prepared, and
interested in teaching children and skilled in using
problem solving techniques in their work.
Rationale - I feel this is most important. Good teachers
can help children learn. If this v/ere possible it would
eliminate most learning problems. In order to achieve a
good percentage of the goals listed this goal is vital.
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Form 5A
ORGANIZATIONAL GOALS

Please rate each goal statement on the computer scanner sheet
after reading the rationale for and against the importance of the
goal. Rate each goal on the following scale: Write (l) for No
Importance, write (2) for Little Importance, write (3) for Average
Importance, write (4 ) for Quite Important, or write (5) for Extremely
Important.

RATING

GOAL STATEMENT
1

To develop good study habits.

2

To stress academic learning in the basic subjects such
as math, reading, and writing.

3

To provide remedial reading instruction for all students
two or more years behind.

4

To enable each student to read to the best of his ability.

5

To enable each child to know math concepts and computa
tions that are needed to function in society.

6

To develop a well rounded math program from K-12.

7

To develop a well rounded reading program from K-12.

8

To help each child reach the highest degree of personal
development,

9

To develop a policy of classroom discipline which will
enhance student achievement.

10

Gach child should develop a good, positive attitude to
wards learning.

11

To instill respect for the rights of others.

12

To develop pride in one's work.

13

To create the best school environment physically and
emotionally conducive to child growth.

14

To improve reading comprehension.
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15

All students should have a full understanding of the
use of decoding skills, phonics, and vowels.

16

To make parents aware of any discipline problems
regarding their child.

17

Students should be able to have skills enabling them
think .indeoendently and to assume responsibilities for
their own actions.

18

To enlarge school facilities.

19

To consider individual differences in physical and
mental development,

20

Each student should develop a positive self concept.

21

To discipline in such a way so that students learn
self discipline.

22

Each child should reach his or her level of competency
in language arts.

23

To make sure children are being taught at their own
level.

24

To enable each child to function successfully as an
individual and as a participant in a group function.

2R

More communication between the staff, principal, and
parents.

26

Each student should acquire acceptable social habits
as well as academic skills needed to continue on in
Junior High.

27

To teach good health habits starting in kindergarten
and contimxing to grade 12.

28

To provide for special education in our own school.

29

To develop a better working relationship between the
staff and administration.
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30

To develop harmonious non-threatening positive inter
actions between students and teachers,

31

To keep the building clean.

32

To help promote an eagerness for learning outside the
formal school process.

33

To acquire a feeling of pride towards our school.

34

To develop an interest in mathematics.

35

To develop a love for reading.

36

To help students develop respect and appreciation for
their natural environment,

37

To instill a loyalty to and a love for themselves, their
country, their families, and their religious beliefs,

38

Greater involvement of faculty in the decision making
process for program changes,

39

To enable the board and superintendant to better under
stand elementary education,

40

To use programs that are proven to be effective,

41

Development of an "Espirit de Corps" among students,
teachers, administration, community and board through
common purpose.

42

To develop a close working relationship between the
community and the school.

43

To have more efficient use of school time by teachers
and administrators.

44

To encourage more parental involvement in school.

45

To make parents more aware of their child's activities
in school.

46

To develop a comprehensive list of academic and social
expectations for each grade level.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT

~

47

To provide a better education for the brighter students.

48

To provide a developmental reading consultant.

49

To develop

50

To allow more time for teachers to spend with children.

a community - school concept.

51

To provide

a full time guidance counselor.

52

To develop

the ability to cope v/ith peer pressure,

53

To develop an interest in individual talents in a
constructive way.

54

To teach skills in the context of how they will be
used in everyday life.

55

To allow more time for parent-teacher conferences.

56

To develop an organized program or method of updating
and revising the subject matter being taught and the
methods of presentation,

57

Provide equal opportunities to prepare children to
function in an ever changing environment.

58

To give teachers the opportunity to evaluate programs.

59

Develop self awareness in the students relative to other
people and surroundings in terms of physical, psycho
logical, social, aesthetic, and moral considerations.

60

To develop a useful vocational education program for
students with lower scholastic ability or interest.

61

Physical and motor skills should be stressed to insure
maximum benefits.

62

To develop a policy concerning academic standards.

63

To develop better evaluation of program skills.

64

To develop research skills and the use of resources
for later life.
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ORGANIZATIONAL GOALS
RATING-

GOAL STATEMENT

~

'

............. '

65

To provide an extensive summer school program designed
to meet the needs of the underachiever,

66

Tohelp students promote
democracy,

and support the principles of

67

Develop further the individualized concept of teaching,

68

Students should he able to develop their own values
and act upon these values,

69

To develop a policy concerning the pupil teacher ratio.

70

To prepare students to cope with the responsibility of
getting and keeping a ,iob.

71

To provide a better playground atmosphere.

72

To give teachers complete discipline authority.

73

Todevelop leadership skills,

74

To provide knowledge and skills enabling each student
to cope with the reality of a ,job, marriage, and family.

75

To develop a new retention policy.

76

To enable teachers and parents to understand how a
child learns.

77

Rach child should be aware of career opportunities and
the skills needed for those career choices.

78

To develop a better testing program to diagnose potential
kindergarten readiness.

79

To provide an exciting music program.

80

To provide new and interesting materials.

81

To equip classrooms with adequate furniture including
tables, chairs, shelving, and easily accessible storage
areas.

82

To provide more planning time and workshops for faculty.
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ORGANIZATIONAL GOALS
GOAL STATEMENT

'

.......... .

S3

To allow for more educational field trips.

84

To provide a "bridging
grade one.

85

To develop and explore individual creative expression
in art, music, dramatics, and writing.

86

To evaluate students for the parents more often,

87

To enable children to read and complete a job applica
tion.

88

ITore parental involvement in tutoring.

room between kindergarten and

89

To provide more inservice training for teachers,

90

To develop an understanding of the difference between
a student's need to be competitive and desire to be
cooperative.

91

To provide separate learning facilities for behavioral
problem students.

92

To develop a student attendance policy.

95

To provide an easier transition for new students,

94

To have an individualized summer school program,

95

To develop an understanding of the mores of our society.

96

To have a full time art teacher.

97

To provide pre-school education for students from needy
homes.

98

Substitute teacher should be evaluated in writing.

99

To help parents understand their responsibilities to
the community.

100

To actively involve the students in the activities of
the community.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT
101

To introduce the child to a wider spectrum of social,
economical and political theories,

102

To develop a learning: center environment in each room,

105

r(1tie school should provide a ma.jor program of thera
peutic and rehabilitative services for their youth,

104

To return to a traditional concept of teaching,

105

To provide more supervision of teachers.

106

To expand the teacher aide program,

107

To provide crash courses for below grade level students.

108

To have more students involved in student council,

109

To allow for more homework.

110

To provide a pre-kindergarten for students not ready
for kindergarten.

111

Counselinr and guidance for all students, facility,
and administration to eliminate racist and prejudicial
attitudes.

112

To provide for departmentalizing of the 5th and 6th grades.

115

create self improvement classes.

114

To provide parents time to evaluate
they are bought.

115

To provide courses for parents concerning the elemen
tary curriculum.

116

To place students by potential and interest, not by
grade level.

117

To have teachers involved in the Mother's Club.

118

To provide more social events for children, parents,
and teachers.
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ORGANIZATIONAL GOALS
RATING

GOAL STATEMENT
119

To have more assembly programs.

120

The schools should assume the function of coordinating
community youth and family service agencies.

121

To disallow instruction in politics, religion, and sex,

122

To provide for social events for the elementary and
high school faculties.

123

To have more lecture type instruction.

124

To use the best concepts of the traditional and the
best of individualized,

125

To provide crash or mini courses for above average
students in areas of interest,

126

To have more efficient use of school time by admin
istrators.

12?

A total staff of teachers, energetic, well prepared,
and interested in teaching children and skilled in
using problem solving techniques in their work.
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Form 6A

organizational goals

Below are the listed goal statements in the final rank order.
The ranking was determined by computing the mean score for each goal.

RANKING

GOAL STATEMENT

1-4.64

To develop a well rounded reading program from K-12,

2 - 4.58

To stress academic learning in the basic subjects such
as math, reading, and writing,

3 -

4,57

To enable each student to read to the best of his ability.

4 -

4.58

To instill respect for the rights of others.

5 -

4.32

To develop a well rounded math program from K-12.

6-4.31

Each child should develop a good, positive attitude
towards learning.

6 - 4.31

To develop a policy of classroom discipline which will

8 - 4.25

A total staff of teachers, energetic, well prepared,
and interested in teaching ohildren and skilled in
using problem solving techniques in their work.

9 - 4,22

More communication between the staff, principal, and
parents.

9 -

4.22

To create the best school environment physically and
emotionally conducive to child growth,

11 -

4.20

To improve reading comprehension,

12 -

4,18

All students should have a full understanding
of decoding skills, phonics, and vowels.

enhance student achievement.

of the use

13 -

4.17

To develop good study habits.

14 -

4.14

To enable the board and superintendent tobetter
stand elementary education.

15 -

4.13

To develop a pride in one's work.
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ORGANIZATIONAL GOALS
RANKING_______GOAL STATEMENT

16 -

4.10

To develop a better working relationship between the
staff and administration.

16 -

4.01

To make sure children are being taught at their own level,

16 -

4.01

Students should be able to have skills enabling them to
think indeoendently and to assume responsibilities for
their own actions.

19 -

5.99

To provide remedial reading instruction for all students
two or more years behind,

20 -

3.96

To help each child reach the highest degree of personal
development.

21 -

3.94

To enable each child to know math concepts and computa
tions that are needed to function in society.

22 -

3,89

To consider individual differences in physical and
mental development.

23 -

3.86

Greater involvement of faculty in the decision making
process for program changes,

2 4 - 3.85

To develop a love for reading.

2 4-3.85

To give teachers the opportunity to evaluate programs.

24 - 3.85

To help students develop respect and appreciation for
their natural environment.

27 -

3,84

To enlarge school facilities.

28 -

3.82

Each student should develop a positive self concept.

29 -

3.80

To develop a policy concerning the pupil teacher ratio.

30 -

3.74

To develop harmonious non-threatening positive interac
tions between students and teachers.

31 - 3.69

To provide for special education in our own school,

32 - 3.66

To enable each child to function successfully as an
individual and as a participant in a group function.
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ORGANIZATIONAL GOALS
RANKING_______GOAL STATEMENT
33 -

3.65

To teach skills in the context of how they will he used
in everyday life.

34 -

3*64

To use the best concepts of the traditional and the
best of individualized.

35 -

3.62

To discipline in such a way so that students learn self
discipline.

36-3.59

To develop an organized program or method of updating
and revising the subject matter being taught and the
methods of presentation.

37 -

3.57

To have more efficient use of school time by teachers
and administrators.

37 -

3.57

To equip classrooms with adequate furniture including
tables, chairs, shelving, and easily accessible storage
areas.

39 -

3.53

q'o develop an interest in mathematics.

40 -

3.47

Development of an "^spirit de Corps" among students,
teachers, administration, community and board through
common purpose.

41 -

3.43

To make parents more aware of their child's activities
in school.

42 -

3.40

^o teach good health habits starting in kindergarten and
continuing to srrade 12.

43 -

3.39

To develop a comprehensive list of academic and social
expectations for each grade level.

44 -

3.37

To make parents aware of any discipline problems regarding
their child.

44 - 3.37

To encourage more parental involvement in school.

46 - 3.36

To acquire a feeling of pride towards our school.

47 - 3.33

To provide new and interesting materials.

47 - 3.33

To have more efficient use of school time by administra-
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ORGANIZATIONAL GOALS
RANKING

GOAL STATEMENT '

49 -

3*31

Develop further the individualized concept of teaching.

49 -

3.31

Each student should acquire acceptable social habits as
well as academic skills needed to continue on in Junior
Hi ph.

51 - 3.30

Provide equal opportunities to prepare children
tion in an ever changing environment.

to func

52 -

3.23

To provide a developmental reading consultant.

53 -

3*27

To allow for more educational field trips.

54 -

3.26

To provide a bridging room between kindergarten and
grade one.

55 -

3.25

Each child should reach his or her level of competency
in language arts.

56 -

3*22

To help students promote and support the priciples of
democracy.

57 -

3.21

To develop a better testing program to diagnose poten
tial kindergarten readiness.

5B -

3.19

To provide a full time guidance counselor.

58 -

3.19

To develop a close working relationship between the
community and the school.

60 -

3.15

To allow more time for parent-teacher conferences.

60 -

3.15

To help promote an eagerness for learning outside the
formal school process.

62 - 3.12

evaluate students for the parents more often.

63 -

3.08

To provide a better education for the brighter students.

64 -

3.05

To provide more inservice training for teachers.

65 -

3.04

To use programs that are proven to be effective.

65-3.04

To develop better evaluation of program skills.
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ORGANIZATIONAL GOALS
GOAL STATEMENT
67 -

3*03

To keep the building clean.

67 -

3*03

To give teachers complete discipline authority,

67 -

3*03

To develop and explore individual creative expression
in art, music, dramatics, and writing.

70 -

3.01

To provide an exciting music program.

70 -

3*01

Physical and motor skills should be stressed to insure
maximum benefits.

72 -

2,97

To enable teachers and parents to understand how a
child learns,

73 - 2.94

To instill a loyalty to and a love for themselves, their
country, their families, and their religious beliefs.

73-2.94

To

provide a better playground atmosphere.

75 - 2,90

To

provide more planning time and workshops for faculty.

75-2,90

To

develop a policy concerning academic standards.

75 - 2,90

To provide an extensive summer school program designed
to meet the needs of the underachiever.

78 -

2.86

To develop a new retention policy.

79 -

2.84

Substitute teacher should be evaluated in writing.

80 -

2,83

To develop the ability to cope with peer pressure.

80 -

2.83

To expand the teacher aide program.

82 -

2,81

Develop self awareness in the students relative to other
people and surroundings in terms of physical, psycholo
gical, social, aesthetic, and moral considerations.

83 -

2.79

To have more assembly programs.

83 -

2,79

To develop an interest in individual talents in a
constructive way.

85-2.78

To develop research skills and the use of resources for
later life.
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ORGANIZATIONAL GOALS
RANKING_______ GOAL STATEMENT
86 -

2.76

To

develop leadership skills.

87 -

2.74

To

develop a community - school concept.

88-2.73

To have a full time art teacher.

88 -

2,73

More parental involvement in tutoring.

90 -

2.68

Each child should he aware of career opportunities and
the skills needed for those career choices.

90 -

2.68

To develop an understanding of the difference between a
student's need to be competitive and desire to be
cooperative.

92-2.65

To

93 -

2.64

To develop a useful vocational education program for
students with lower scholastic ability or interest.

have an individualized summer school program.

93 -

2.64

To develop a learning center environment in each room,

95-2.57

To prepare students to cope with the responsibility of
getting and keeping a job.

96 -

2.54

To

97 -

2.49

To provide a pre-kindergarten for students not ready for
kindergarten.

98 -

2.47

To

99-2.46

100 - 2.43

provide for departmentalizing of the 5th and 6th grades.

develop a student attendance policy.

To provide crash or mini courses for above average
students in areas of interest.
Students should be able to develop their own values and
act upon these values.

101 -

2.37

To

102 -

2,35

To provide knowledge and skills enabling each student to
cope with the reality of a job, marriage, and family.

provide an easier transition for new students.

103 -

2,34

To place students by potential and interest, not by
grade level.
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ORGANIZATIONAL GOALS
GOAL STATEMENT
104 - 2.28

105 - 2.26

To .introduce the child to a wider snectrum of social,
economic, and political theories. To provide more supervision of teachers.

105 -

2.26

To provide crash courses for below grade level students.

107 -

2.25

To provide courses for parents concerning the elementary
curriculum.

108 -

2.21

To provide parents time to evaluate
they are bought.

109 -

2.15

To actively involve the students in the activities of
the community.

110 - 2,14

textbooks before

To provide pre-school education for students from needy
homes.

110 -

2.14

To allow for more homework,

110 -

2.14

To return to a traditional concept of teaching.

110 -

2.14

To have teachers involved in the TIother's Club,

114 -

2,13

To help parents understand their responsibilities to
the community.

115 -

2.12

To have more students involved in student

council.

116 -

2.08

To enable children to read and complete a

job application.

117 -

2,05

To provide separate learning facilities for behavioral
problem students.

118 -

2.20

Counseling and guidance for all students, faculty, and
administration to eliminate racist and prejudicial
attitudes,

119-1.88

To provide more social events for children, parents,
and teachers.

120 -

1,87

To develop an understanding of the mores of our society,

121 -

1.86

To create self improvement classes.

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p roh ibited w ith o u t p erm ission.

157

ORGANIZATIONAL GOALS
RANKING

GOAL STATEMENT

122 -

1.74

The schools should assume the function of coordinating
community youth and family service agencies.

123 -

1.68

To provide for social events for the elementary and
high school faculties.

124 -

I .63

The school should provide a major program of therapeutic
and rehabilitative services for their youth.

125 -

1.56

To disallow instruction in politics, religion, and sex.

126 -

1.22

To have more lecture type instruction.

R e p ro d u c e d w ith p erm iss io n o f t h e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p ro h ib ited w ith o u t p erm ission.

APPENDIX I

158

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p rohibited w ith o u t p erm ission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form IB
GOAL # 1

GOAL STATEMENT:

To Develop a well rounded reading program from K-12.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objeotive you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 2
GOAL STATEMENT:

To stress academic learning in the basic subjects such as math, reading,
and writing.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 3
GOAL STATEMENT*

To enable each student to read to the best of his ability.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 4
GOAL STATEMENT:

To instill respect for the rights of others.

An objective may be defined as an intended outcome.

A good objective will contain things-such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 5
GOAL STATEMENT:

To develop a well rounded math program from K-12.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 6
GOAL STATEMENT:

Each child should develop a good, positive attitude towards learning.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 6
GOAL STATEMENT:

To develop a policy of classroom discipline which will enhance student
achievement.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 8
GOAL STATEMENT:

A total staff of teachers, energetic, well prepared, and interested in
teaching children and skilled in using problem solving techniques in their
work*

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 9
GOAL STATEMENT:

More communication between the staff, principal, and parents*

An objective may be defined as an intended outcome.

A good objective will contain things<.such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 9
GOAL STATEMENTS

To create the hest school environment physically and emotionally conducive
to child growth.

An objeotive may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 11
GOAL STATEMENT*

To improve reading comprehension.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 12
GOAL STATEMENT*

All students should have a full understanding of the use of decoding skills,
phonics, and vowels.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT

—3

O
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Form IB

GOAL # 13
GOAL STATEMENT:

To develop good study habits.

An objective may be defined as an intended outcome.

A good objective will oontain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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Form IB

GOAL # 14
GOAL STATEMENT*

To enable the board and superintendent to better understand elementary
education*

An objective may be defined as an intended outcome.

A good objective will contain things Such as

who will do something, what they will do and the object of behavior or area of interest.
Pleaae identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form IB

GOAL # 15
GOAL STATEMENT:

To develop a pride in ones work.

An objective may be defined as an intended outcome.

A good objective will contain things, such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Form IB

GOAL # 16
GOAL STATEMENTS

To develop a "better working relationship between the staff and administration.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 16
GOAL STATEMENT:

Students should have skills enabling them to think independently and to assume
responsibility for their own actions.

An objective may be defined as an intended outcome.

A good objective will contain things such as

who will do something, what they will do and the object of behavior or area of interest.
Please identify who, what and the object below for each objective you can identify that
support the goal statement above.
WHO

WHAT

OBJECT
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GOAL # 1
GOAL STATEMENT:

To stress academic learning in the basic subjects such as math, reading, and
writing.

A good objective also includes how success will be measured and a time for attainment of the
objective.

Refer to workshop materials for a clear understanding.

OBJECTIVES
WHO

WHAT

OBJECT

MEASUREMENT

TIME: IN MONTHS
Pess. Most Likely Opt,

All classroom
teachers

Shall teach for the
major portion of
each day.

Math, reading
and writing

All classroom
teachers

Shall demonstrate
proficiency in
teaching.

Math, reading
and writing

All teachers

Shall develop

A well rounded
math program
from K—12

All teachers

Shall write minimum performance
objectives for
their level.

In math
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GOAL # 1 (con't.)
WHO

WHAT

OBJECT

MEASUREMENT

TIME* IN MONTHS
Pess. Most Likely Opt.

All students K-12

Shall complete a
continuous progress
program.

In math

All teachers

Shall demonstrate
the ability to
diagnose and pre
scribe solutions to.

Problems in math

All teachers

Shall develop

A well rounded
reading program
from K-12.

All students in
K-12

Shall complete a
continuous progress
program.

In reading

All elem.teachers

Shall develop min
imum performance
objectives.

In reading

All classroom
teachers

Shall demonstrate
the ability to
diagnose and pre
scribe solutions to

Reading problems.

All 6th, 7th, and
8th grade teachers

Shall meet at least
4 times each year

To discuss continu
ous programs for
students.
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GOAL # 1 (con*t.)
OBJECT

MEASUREMENT

TIME* IN MONTHS
Peas. Most Likely Opt.

Students K-12

Shan demonstrate a
a love for

Reading.

All K-12 students

Ffriall achieve one
years growth each
year.

In reading compre
hension.

All classroom
teachers

£haH demonstrate
competence

In teaching reading
comprehension skills.

All students

Shall demonstrate a
full understanding
of the use of decoding
skills, phonios and
vowels.

In all activities
related to reading
and language at
their level.

All capable
students

Shall demonstrate
the ability to decode
words.

Needed for reading
at their level.

All students that
are able to read

Shall be given
material

That they are able
to handle.

All students K-6

9iaH be allowed to
progress indepen
dently

In reading.

All students

&iall be periodically
tested

To establish their
current level of
understanding.

OBJECT

MEASUREMENT

TIME* IN MONTHS
PeBS, Most Likely Opt.

All teachers

SoaEL report to the
administration any
students who are
drastically ahead of
or behind their class
mates in their
learning

To assure they are
exposed to a pro
gram of their own
level.

Administration
of our sohool
system

Shall develop speoific
special programs

To group students
who are above or
below their class
mates in their
learning compre
hension.
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GOAL # 1 (con't.)

To instill respect for the rights of others.

A good objective also includes how success will be measured and a time for attainment of the
objective.

Refer to workshop materials for a clear understanding.

OBJECTIVES
TIME* IN MONTHS
Pees. Most Likely Opt.
All students

Shall be taught

To respect others
rights and get
along better with
others.

All studentay
faculty and
administration

Shall respect the
rights of others

Through direct and
indirect social
interaction.

All students K-6

Shall demonstrate
respect for the
ri^its of others.

In their relation
ships with other
students.

All faculty

Shall create

The best sohool
environment physi
cally and emotion
ally conducive to
child growth.
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GOAL STATEMENT*
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GOAL # 2 (con't.)
WHO

WHAT

OBJECT

MEASUREMENT

TIME* IN MONTHS
Peas. Most Likely Opt,

All teachera

Shall use positive

Reinforcement when
ever possible.

All teachers

Shall create
attractive

Bulletin boards and
displays.

All teachers

Shall develop a unit
of learning

On human relations.

All studentB

Shall demonstrate

Skills enabling them
to think independent
ly and to assume
responsibilities for
their own actions.
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Form 2B

GOAL # 3
GOAL STATEMENT:

A Total staff of teachers, energetic, well prepared, and interested in teaching
children and skilled in using problem solving techniques in their work.

A good objective also includes how success will be measured and a time for attainment of the
objective.

Refer to workshop materials for a clear understanding.

OBJECTIVES
WHO

WHAT

OBJECT

MEASUREMENT

TIME: IN MONTHS
PeB s.

Elem. teaching
staff

Shall be energetic
well prepared and
interested

In teaching children.

Elem. teaching
staff

Shall be skilled in
problem solving
techniques.

In teaching children.

Staff and
administration

Shall consider input
from each other.

Before making
decisions.

Staff and
administration

Shall demonstrate a
sound working
relationship

In their respective
positions.

Parents of Gobles
students

Shall be informed of
the available means

To communicate with
their child*a teacher
or the prinoipal.

Most Likely Out.
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GOAL # 3 (con’t.)
WHO

WHAT

OBJECT

MEASUREMENT

TIME* IN MONTHS
Peas. Most Likely Ont.

Teaching staff and
administration

Shall develop a
committee

To discuss communi
cations problems
between the staff,
admini stration,
and parents.

All parents

Shall be encouraged
to a greater degree

To attend parentteacher conferences.

Parents of all
children with
specific learning
or behavior pro
blems

Shall be informed
as soon as possible
of the problem

To aleviate a
continuance of the
problem.

All parents,
teachers and the
principal

Shall have more con
tact with one another

To increase
communication.
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GOAL STATEMENT:

Each child should develop a good, positive attitude towards learning.

A good objective also includes how success will be measured and a time for attainment of the
objective. Refer to workshop materials for a clear understanding.

OBJECT

TIME* IN MONTHS
Pees. Most Likely Opt.

All students

Shall demonstrate a
positive attitude

Towards learning.

All teachers

Shall demonstrate a
positive attitude

Towards teaching.

All teachers

Shall provide a
healthy physical
and emotional

Learning atmosphere.

All teachers

Shall develop a
specific program

To develop good
study habits in
students.

All students in
our system

Shall be instructed

In the proper way
to study.

All students

Shall learn to work
individually and in
groups

To use time to its
best advantage.
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GOAL # 4 (con't.)
WHO

WHAT

OBJECT

MEASUREMENT

TIME* IN MONTHS
Pees. Most Likely Opt.

Teachers

Shall present to the
board of education

A policy recommend
ation in the area of
student discipline.

Board of
Education

9rall review and
adopt or adapt

A policy concerning
discipline in the
elementary school.

All students

Shall demonstrate an
attitude of doing
their

Best work possible.

All teachers

Shall periodically
put on display

A copy of each
students best work.

All employees

Shall demonstrate
an attitude of doing
their

Best work possible.
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GOAL # 5
GOAL STATEMENT:

To enable the board and superintendent to better understand elementary education.

A good objective also includes how success will be measured and a time for attainment of the
objective.

Refer to workshop materials for a clear understanding.

OBJECTIVES
WHO

WHAT

OBJECT

MEASUREMENT

TIME* IN MONTHS
Pees. Most Likely Opt.

School board
members and
superintendent

Shall demonstrate an
understanding

Of elementary
curricular pro
grams.

Elementary teachers
and administration

Shall provide peri
odic reports to the
superintendent and

On curricular
concerns and
progress.

APPENDIX K
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R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p rohibited w ith o u t p erm ission.
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Form 3B
GOAL # 1
GOAL STATEMENT!

To stresB academic learning in the basic subjects such as math, reading, and
writing.

For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scale:

write (l)

for No Importance, write (2) for Little Importance, write (5) for Average Importance, write (4 )
for Quite Important or write (5) for Extremely Important.
RATING

OBJECTIVE
All classroom teachers shall teach for the major portion of each day math, reading, and
writing. Success shall be determined by teacher and principal observation by September,
1976.
All classroom teachers shall demonstrate proficiency in teaching math, reading and writing
as determined by the annual teacher evaluation by March, 1977.
All teachers aha.n develop a well rounded math program from K-12 as determined by the
curriculum committee by November, 1978.
All teachers shall write minimum performance objectives for their level, in math, by
June, 1977 as determined by the curriculum committee.
All students, in K-12, shall complete a continuous program, in math, as determined by
the curriculum committee by June, 1979.
All teachers shall demonstrate the ability to diagnose and prescribe solutions to stu
dent problems, in math. Success will be measured by the annual teacher evaluation by
March, 1977.

M
o

\o
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GOAL # 1 (con't.)

RATING

OBJECTIVE
All teachers shall develop a well rounded reading program, K-12, as measured hy the
curriculum committee hy June, 1978.
All students, in K-12, shall complete a continuous progress program in reading hy June,
1979. Success will he determined hy the curriculum committee.
All classroom teachers shall demonstrate the ability to diagnose and prescribe solutions
to student reading problems as determined hy the annual teacher evaluation hy March, 1977*
All 6th, 7th, and 8th grade teachers shall meet at least 4 times a year to discuss con
tinuous programs for students. Success will he determined by the minutes of the meetings
hy June, 1977.
K-12 students shall achieve one yeaite growth each year in reading comprehensic-n as
measured hy standardized test results hy June, 1977•
All classroom teachers shall demonstrate competence in teaching reading comprehension
skills as measured hy standardized test results hy June, 1977*
All students shall demonstrate a full understanding of the use of decoding skills, phonics
and vowels in all activities related to reading and language at their level. Sucoess
will he determined hy standardized tests hy June, 1978.
All capable students shall demonstrate the ability to decode words needed for reading
at their level as measured hy standardized tests by June, 1978.
All students that are able to read shall he given material that they are able to handle.
Success will he measured hy teacher and parent opinion by June, 1977*

\o
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GOAL # 1 (con't.)

RATING

OBJECTIVE
All students in grades K-6 shall be allowed to progress independently in reading as
measured by teacher and parent opinion by June, 1978.
All students shall be periodically tested to establish their current level of under
standing in reading. Success will be measured by records of teBts given by June, 1978.
All teachers shall report to the administration any students who are drastically ahead
of or behind their classmates in their learning to assure they are exposed to a program
at their own level. Records of, these reports will report success by October, 1976.
The administration of the school system shall develop specific special programs to group
students who are above or below their classmateB in their learning comprehension.
Success will be determined by the curriculum committee by January, 1977.
All students shall develop a love for reading as measured by a student questionaire by
June, 1977.
All elementary teachers shall develop minimum performance objectives in reading as
measured by the curriculum committee by June, 1977.

£
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Form 58
GOAL # 2
GOAL STATEMENTt

To instill respect for the rights of others.

For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scale:

write (l)

for No Importance, write (2) for Little Importance, write (5) for Average Importance, write (4)
for Quite Important or write (5) for Extremely Important,
RATING

OBJECTIVE
All students shall be taught to respect othexfe rights and to get along better with others
as measured by teacher progress reports by June, 1977.
All students, faculty, and administration shall respect the rights of others through
direct and indirect social interaction as measured by an opinion survey by June, 1978.
All K-6 students shall demonstrate respect for the rights of others in their relation
ships with other students. Discipline records will measure success by May, 1978.
All faculty shall create the best school environment physically and emotionally condu
cive to child growth. Success will be measured by teacher and parent opinion by
September, 1976.
All teachers, shall use positive reinforcement whenever possible as determined by the
annual teacher evaluations by March, 1977*
All teachers shall create attractive bulletin boards and displays as determined by annual
teacher evaluations by March, 1977.
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.GOAL # 2 (con't.)

RATING

OBJECTIVES
All teachers shall develop a unit of learning on human relations. Success will he
measured by the principal's acceptance of the program by January, 1978*
All students shall demonstrate skills enabling them to think independently and to assume
responsibilities for their own actions. Success will be measured by a teacher and parent
opinion survey by June, 1978.
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Form 33

GOAL # 3
GOAL STATEMENT:

To have a total staff of teachers that are energetic, well prepared and interested
in teaching children, and who are skilled in using problem solving techniques in
their work.

For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scale:

write (l)

for No Importance, write (2) for Little Importance, write (3) for Average Importance, write (4)
for Quite Important or write (5) for Extremely Important.
RATING

OBJECTIVE
The elementary teaching staff shall be energetic, well prepared, and interested in
teaching children. Success will be measured by the annual teacher evaluation and a
parent survey by March, 1977.
The elementary staff shall be skilled in problem solving techniques, in teaching children
as measured by the annual teacher evaluations by March, 1978.
The staff and administration shall demonstrate a sound working relationship in their
respective positions as measured by a teacher and administrator survey by November,
1976. January, 1977.
The staff and administration shall consider input from each other before making deci
sions. Success will be measured by a teacher survey by January, 1977.
The parents of Gobles students shall be informed of the available means to communicate
with their child’s teacher. Success will be measured with records of informative
communication and a parents survey by November, 1976.
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GOAL # 3 (con't.)

RATING

OBJECTIVE
The teaching staff and administration shall develop a committee to discuss communica
tions problems between the staff, administration and parents. Records of the meetings
will measure the success by December. 1976*
All parents shall be encouraged to a greater degree to attend parent-teaoher confer
ences as measured by records of the communications and attendance by October. 1976.
The parents of all children with specific learning or behavior problems shall be in
formed as soon as possible of the problem to aleviate a continuance of the problem.
Measurement shall oonsist of records of communication complaints by June, 1977.
All parents, teachers, and the principal shall have more contact with each other to
improve communication. Measurement will consist of a survey of the parents, teachers,
and the principal by June. 1977.

H*

\o
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Form 3B
GOAL # 4

GOAL STATEMENT:

Each child should develop a good, positive attitude towards learning.

For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scale:

write (l)

for No Importance, write (2) for Little Importance, write (3) for Average Importance, write (4)
for Quite Important or write (5) for Extremely Important,
RATING

OBJECTIVE
All students shall demonstrate a positive attitude towards learning as measured by a
teacher made questionnaire by June, 1977.
All teachers shall demonstrate a positive attitude towards teaching as measured by the
principal and collegues opinions by December, 1976,
All teachers shall provide a healthy physical and emotional learning atmosphere as
measured by principal, student and parent reactions by December, 1976,
All teachers shall develop a specific program to develop good study habits in students.
This will be measured by the principals consent for the program by June, 1977.
All students in our system shall be instructed in the proper way to study. This will be
measured by the teacher and principalis observation of each plan by December, 1977.
The elementary teachers shall present to the board of education, a policy recommendation
in the area of student discipline by October, 1976. Success of the objective will be
determined by the acceptance or rejection of said policy.

RATING

OBJECTIVE
The Board of Education shall review and adopt or adapt a policy concerning discipline in
the elementary school by December, 1976* Completion of the objective will be documented
by minutes of Board meeting.
All students shall demonstrate an attitude of doing their best work possible, as measured
by each teacheA opinion by June, 1977*
All teachers shall periodically put on display a copy of each student’s best work.
Success will be determined in the annual teacher evaluation by March, 1977.
All employees shall demonstrate an attitude of doing their best work possible as determined
in the annual employee evaluation by March, 1977.
All students shall learn to work individually and in groups to use time to its best ad
vantage, A committee of teachers and the principal shall oonstruct an opinion survey
to be implemented by June, 1978.
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GOAL # 4 (con’t,)
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Form 3®
GOAL # 5
GOAL STATEMENT*

To enable the Board and Superintendent to better understand elementary education.

For the above goal statement the completed objectives are listed below in no specific order.
Please rank them according to importance in achieving the goal on the following scales

write (l)

for No Importance, write (2) for Little Importance, write (3) for Average Importance, write (4)
for Quite Important or write (5) for Extremely Important.
EATING

OBJECTIVE
The School Board members and superintendent shall demonstrate an understanding of ele
mentary curricular programs as measured by a questionnaire by July, 1977.
Elementary teachers and administration shall provide periodic reports to the Superinten
dent and Board on curriculum concerns and programs. Success will be measured by records
of the reports by July, 1977.

APPENDIX L

200

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p rohibited w ith o u t p erm ission.

GOAL # 1
GOAL STATEMENT:

To stress academic learning in the basic subjects such as math, reading, and
writing*

Below are the objectives that will support the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please oircle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement.

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment of the goal.
RATING

OBJECTIVE

4.72

All students, in K-12, shall complete a continuous progress program in reading by June,
1979* Success will be determined by the curriculum committee.

4.62

All classroom teachers shall teach for the major portion of each day math, reading, and
writing. Success shall be determined by teacher and principal observation by September,
1976.

4.51

All students shall demonstrate a full understanding of the use of decoding skills, phonics
and vowels in all activities related to reading and language at their level. Success
will be determined by standardized tests by June, 1978*

4.41

All students shall be periodically tested to establish their current level of understand
ing in reading. Success will be measured by records of tests given by June, 1978.

4.54

All students that are able to read shall be given material that they are able to handle.
Success will be measured by teacher and parent opinion by June, 1977*
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Form 4B

RATING

OBJECTIVE

4.35

All classroom teachers shall demonstrate proficiency in teaching math, reading and writing
as determined by the annual teacher evaluation by March, 1977.

4.31

All classroom teachers shall demonstrate competence in teaching reading comprehension
skills as measured by standardized test results by June, 1977.

4*27

All 6th, 7th, and 8th grade teachers shall meet at least 4 times a year to discuss con
tinuous programs for students. Success will be determined by the minutes of the meetings
by June, 1977.

4.27

All students in grades K-6 shall be allowed to progress independently in reading as
measured by teacher and parent opinion by June, 1978.

4.22

All teachers shall demonstrate the ability to diagnose and prescribe solutions to student
problems, in math. Success will be measured by the annual teacher evaluation by March,
1977.

4.18

All capable students shall demonstrate the ability to decode words needed for reading at
their level as measured by standardized tests by June, 1978.

4.06

All teachers shall develop a well rounded math program from K-12 as determined by the
curriculum committee by November, 1978.

4.06

K-12 students shall achieve one yeaife growth each year in reading comprehension as measured
by standardized test results by June, 1977.

4.01

All teachers shall develop a well rounded reading program, K—12, as measured by the
curriculum committee by June, 1978,
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GOAL # 1 (con't.)
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GOAL # 1 (con*t.)

RATING

OBJECTIVE

3.97

All students, in K-12, shall complete a continuous program, in math, as determined hy
the curriculum committee by June, 1979.

3.94

The administration of the school system shall develop specific special programs to group
students who are above or below their classmates in their learning comprehension. Suc
cess will be determined by the curriculum committee by January, 1977.

3.84

All students shall develop a love for reading as measured by a student questionnaire by
June, 1977.

3.76

All elementary teachers shall develop minimum performance objectives in reading as mea
sured by the curriculum committee by June, 1977.

3.76

All teachers shall report to the administration any students who are drastically ahead of
or behind their classmates in their learning to assure they are exposed to a program at
their own level. Records of these reports will report success by October, 1976.

3.63

All classroom teachers shall demonstrate the ability to diagnose and prescribe solutions
to student reading problems as determined by the annual teacher evaluation by March, 1977.

3.23

All teachers shall write minimum performance objectives for their level, in math, by June,
1977 as determined by the curriculum committee.
SUCCESS SCALE

COMPLETE SUCCESS

______________________________________________________________
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

NO SUCCESS
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Form 43
GOAL # 2
GOAL STATEMENT:

To instill respect for the rights of others.

Below are the objectives that will support the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please circle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement,

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment of the goal.
RATING

OBJECTIVE

4.61

All students shall be taught to respect other's rights and to get along better with others
as measured by teacher progress reports by June, 1977.

4.54

All K-6 students shall demonstrate respect for the rights of others in their relationships
with other students. Discipline records will measure success by May, 1978,

4.52

All students, faculty, and administration shall respect the rights of others through
direct and indirect social interaction as measured by an opinion survey by June, 1978,

4.23

All faculty shall create the best school environment physically and emotionally condu
cive to child growth. Success will be measured by teacher and parent opinion by
September, 1976.

4.15

All students shall demonstrate skills enabling them to think independently and to assume
responsibilities for their own actions. Success will be measured by a teacher and parent
opinion survey by June, 1978.
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GOAL # 2 (con't.)

4.11

All teachers, Bhall use positive reinforcement whenever possible as determined by the
annual teacher evaluations by March, 1977.

3.97

All teachers shall develop a unit of learning on human relations. Success will be
measured by the principals acceptance of the program by January, 1978.

3.22

All teachers shall create attractive bulletin boards and displays as determined by annual
teacher evaluations by March, 1977.

SUCCESS SCALE
COMPLETE SUCCESS

____________________________________________________________
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15
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GOAL # 3

GOAL STATEMENT:

To have a total staff of teachers that are energetic, well prepared and interested
in teaching children, and who are skilled in using problem solving techniques in
their work.

Below are the objectives that will Bupport the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please circle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement.

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment of the goal.
RATING

OBJECTIVE

4*82

The parents of Gobles students shall be informed of the available means to communicate
with their childs1 teacher. Success will be measured with records of informative com
munication and a parents survey by November, 1976.

4*74

The elementary teaching staff shaUbe energetic, well prepared, and interested in teach
ing children. Success will be measured by the annual teacher evaluation and a parent
survey by March, 1977#

4.71

The staff and administration shaUconsider input from each other before making decisions.
Success will be measured by a teacher survey by January, 1977.

4.67

The staff and administration shall demonstrate a sound working relationship in their
respective positions as measured by a teacher and administrator survey by November,
1976. January, 1977.
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GOAL # 3 (con't.)

RATING

OBJECTIVE

4.59

The elementary staff shall he skilled in problem solving techniques, in teaching children
as measured by the annual teacher evaluations by March, 1978.

4.17

The parents of all children with specific learning or behavior problems shall be informed
as soon as possible of the problem to aleviate a continuance of the problem. Measurement
shall consist of records of communication complaints by June, 1977.

4.11

All parents shall be encouraged to a greater degree to attend parent-teaoher conferences
as measured by records of the communications and attendance by October, 1976.

4.02

The teaching staff and administration shall develop a committee to discuss communications
problems between the staff, administration and parents. Records of the meetings will
measure the success by December, 1976.

3.94

All parents, teachers, and the principal shall have more contact with each other to im
prove communication. Measurement will consist of a survey of the parents, teachers,
and the principal by June, 1977.

SUCCESS SCALE
COMPLETE SUCCESS

_______________ '______________________________________________
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

NO SUCCESS

GOAL # 4
GOAL STATEMENT:

Each child should develop a good, positive attitude towards learning.

Below are the objectives that will support the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please circle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement.

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment' of the goal.
RATING

OBJECTIVE

4.77

All teachers shall demonstrate a positive attitude towards teaching as measured by the
principal and collogues'opinions by December, 1976.

4.52

All students shall demonstrate a positive attitude towards learning as measured by a
teacher made questionnaire by June, 1977.

4.38

All teachers shall provide a healthy physical and emotional learning atmosphere as mea
sured by principal, student and parent reactions by December, 1976.

4.35

The elementary teachers shall present to the board of education, a policy reoommendation
in the area of student discipline by October, 1976. Success of the objective will be
determined by the acceptance or rejection of said policy.

4.52

All students shall learn to work individually and in groups to use time to its best ad
vantage. A committee of teachers and the principal shall construct an opinion survey
to be implemented by June, 1978.
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GOAL # 4 (con't.)
RATING

OBJECTIVE

4.12

All students in our system shall be instructed in the proper way to study. This will be
measured by the teacher and principals observation of each plan by December, 1977.

4.12

All students shall demonstrate an attitude of doing their best work possible, as measured
by each teachers opinion by June, 1977.

4.06

The Board of Education shall review and adopt or adapt a policy concerning discipline in
the elementary school by December, 1976. Completion of the objective will be documented
by minutes of Board meeting.

4.01

All teachers shall periodically put on display a copy of each student*s best work.
cess will be determined in the annual teacher evaluation by March, 1977.

5.96

All teachers shall develop a specific program to develop good study habits in students.
This will be measured by the principal's consent for the program by June, 1977.

3.61

All employees shall demonstrate an attitude of doing their best work possible as deter
mined in the annual employee evaluation by March, 1977.

Suo-

SUCCESS SCALE
COMPLETE SUCCESS

______________________________________________________________
1

2

3

4

5

6

7

8

9

10

11

12 ' 13

14

15

NO SUCCESS

GOAL # 5

GOAL STATEMENT:

To enable the Board and Superintendent to better understand elementary education.

Below are the objectives that will support the above goal statement.
by computing the mean rating for each objective.

They are in rank order

Please circle the number on the scale at the

bottom of the page that best describes your feelings to the present attainment of the above goal
statement.

A (15) would indicate no attainment of the goal and a (l) would indicate complete

attainment of the goal.
RATING

OBJECTIVE

4.51

The School Board members and superintendent shall demonstrate an understanding of ele
mentary curricular programs as measured by a questionnaire by July, 1977*

3.76

Elementary teachers and administration shall provide periodic reports to theSuperinten
dent and Board on curriculum concerns and programs. Success will be measured by records
of the reports by July, 1977.

SUCCESS SCALE
COMPLETE SUCCESS
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15
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Responses to Form 4B

Goal One

5.9 on the success scale

Goal Two

9*1 on the success scale

Goal Three

7.0 on the success soale

Goal Four

6.4 on the success scale

Goal Five

5.3 on the success scale

Goal One

41.61%

2.49 hrs,

Goal Two

21.65%

1.29 hrs,

Goal Three

21.41%

1.28 hrs,

Goal Four

13.05%

.78 hrs,

Goal Five

2.25%

.13 hrs,

Per Cent of Time Involvement Daily

R e p ro d u c e d w ith p erm iss io n o f th e co p y rig h t o w n er.

F u rth e r rep ro d u ctio n p rohibited w ith o u t p erm ission.
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